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wulptor Isl cgh llunt once wrotc,hccouldn't sec an Oak wihoutale 
NCeng D\ad on itnhis poctry, cvery rcc comcs to have its Dryads, 

eeN moolit's launs and Satyrs and every spriny it's Nymphs, 
The Ilellenic spirit was reincamated in Keats. Though hs 

contactwith Geek sculptor, he inbibcd, as ifbv instinct. the classical 
disciplne, simplicity and austerity, lle was basicallya romantic, and 
in the begmnng his art is characteriscd by the romantic excess. lle 
otten supriNCS Us by his finc evcesses and he bclieved in loadng eve 
ritlofhis subjectwith oar Butat times he could achieve the clcarmess 
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loted the pure satis faction of nature wvhich does not convey any 

do not burden their literature with any philosophical note. Ilcre philosophical notice for him. The fact is that the Grccks 

additionally researcher can locatc cvery other, pleasant similarity anmong Keats and 
Grck. Kcats has bevome wonder on the seulptures of historical Grcck 
Conscquently he cpresscd his s emotional expressions in his po0ctry h 

had nade an 
outstanding tlip in Kcats's profession.. a majority of these laetors are tound in his CNcellent sonnet On secing the Englhsh 

upon hm. 
Addtionally in lypcrion" andOn Indolence Keats deal 

harbles"absolute contidence itindicates i the clect of Greck. 

sculptures th the innocence, art, sVmmerv, simplicity. percentage of Greck 
Nulpture however, it was the most energeic mpact than cvery other 
CMemals, so as to discuSS about the mater we should mention the 
nane ofthe pocm On a Grecian Urn'" which might be the great pocm 

truNled this aspect. The idea of outside principals of splendorand 
Jecorative be awarc on man or women is deeply expressed in Grecian LmInit Keats wishes to mention that the ever unchangeablcart will 
display its mastery over the character or person. This concept once 

more establishes the Greck k eflect upon Keats. For every other i instance, 

in his superb sonnct "On seeing the Elgin Marbles" he gives the 

continuously in Keats's mind while he bccame witing his sonnet 

already stated that the Greek legend Homer had strongly account t 

for Keats, lHe was influenced not only by Homer, but also by many 
other Greck scholars. As a consequence, he generates his phrases in 

his writings in a very casy and direct way. We think he likely attempted 

to follow the academics of Greece. Such an attitude is the golden 

consequence of his Greckness. his passion for Pagan and Hellen. 

Conclusion 

Keats was not a Greek scholar. Whatever knowledge of Greek 

literature he was acquired by the study of the Elizabethans, the 

translation of the Greck masterpiece, and Greek sculptor. He was also 
a Greek by temperament, His Hellenism is seen in, his use of Greek 

themes for his poetry, his use of imagery derived from classical forms 
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of 
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and ritual. Ilis altitude towards nature is closely akin to 

hat of the 
Grccks Like them he i is also a worshipper of beauty. He 

ould 
olen 

achieve the simplicity. charity and d dircctness of Greck art. 

Keats also has the 
ircek zest for the enjoy1nent oflife Ile enjoys both 

the 
activity, and cncrgy 
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W
G

vE
'S 

1O1CE 
IN 

THE 

W
RITiNGGF 

PARTITION 

hom
eless, 

poor 

and 

dying 

w
ith 

hunger. 

T
hrougn 

th
e 

voices 
of the 

fem
ale 

authors, 

this 

rescarch. 

paper 

shall 

reveal 

thc 

patheuc 

CEIscs 
Df m

assacres 

and 

w
om

en's 

subjugatuons, 

abducuans, 

rapes 

and 

killing 

cruelties. 

C
H

A
P

T
E

R
 

22 

Objective 

W
om

en's 

V
oice 

in 

th
e
 

W
riting 

of 
Partition 

Partition 

rem
ans 

th
e 

recurring 

them
e 

for 

literary 

w
riters 

2s 
1t seerns 

to 
be 
an 

unresolved 

problenm
 

of 
the 

popular 

psyche 
on 

both 

sides 
o the 

boder. 

Those 

w
om

en 

novelists 

w
rote 

on 

this 

subject, 

they 

possess 
a direct 
or indircct 

connection 
to 

thus 

perod 

They 

provde 

us 
a broad 

and 

factual 

inform
ation 

about 

this 

penod 

w
hen 

extrenne 

racial 

discrim
inations 

were 

found. 

H
um

an 

beings 

were 

turned 

into 

wild 

anim
als 

by 

deviating 

from
 

the 

path 
of their 

rel1gion 

and 

taking 

revenge 
by 

raping, 

and 

kidnapping 

womea 

without 

any 

concerr. 

tow
ards 

a relgion. 

A
l 

T
hose 

w
om

en 

w
ho 

ere 

hijacked 

on 

kept 

captive 
by 

M
uslim

 
or 

H
indu 

m
en, 

becanm
e 

pregnant. 

W
hen 

these 

w
om

en 

w
ere 

brought 
to 

borders 

and 

announced 

for 

cxchange, 

thez 

parents, 

husbands, 

and 

brothers 

refuse 
to

 

recognuse 

them
 

2s thei 

daughters, 

wives 

and 

siSters. 
It was 
an 

extrem
ely 

heinous 

way 
o: revenge 
in 

w
hich 

wom
en 

were 

crushed 

drastically. 

T
he 

Pain 
of 

separation 

can 

never 

be 

healed. 

Througn 

the 

vOLce 
o wom

en 

authors, 
is being 

shed 

light 
on 
the 

grey 

history 
of 

India 

during 

post 

Dr. 

Usba 

S
anbn) 

and 

Kiran 

A
ya 

rU
uO

n 

iterature 

has 
a subtle 

and 

appcaling 

depiction 
of 

the 

u
n

aic 

uagedy 
of 

parutuon. 
It has 

been 

araucous 

period 
in 

Indian 

s
o

y
 

It 
is exuem

ely 

difficult 
to 

express 

the 

feclings, 

observations 

and 

benrings 
on 

the 

critical 

m
is-happening 

of 

paruuon 
in

 

just 
a few

 

N
O

rds. 
It 
is an 

am
alganaion 

of history, 

confict 

studies, 

border 

Introduction 

dies, 

psychology, 

m
ental 

traum
auc 

issues, 

inter 

and 

innerm
ost 

saggles 

and 

politics. 

The 

m
ululaycred 

dynam
ics 

of he 

parution 
of Inaia 

aze 

not 

only 

poitucal 

but 
its 

m
etaphoric, 

sym
bolic 

pertinence 

and 

consequences, 

are 

rem
em

bered 

and 

revisited 

from
 

m
ultiple 

angles 
in 

parution 

literature. 

The 

literary 

portrayal 
of the 

parution 

brings 

the 

racial 

expericnces 
of separation 
in

 

w
hich 

they 

had 
to

 

face 

tlhe 
har 

shest 

m
om

ents. 
It also 

contains 
a nauon's 

interm
ediacy 

and 

Partition 

novels 

based 
on 

social, 

econom
ic 

and 

polidcal 

sucrO
unc 

m
ental 

and 

physical 

traum
a 

of 

hunan 

consciousness. 
It 

was 
2 huge 

disaster 
in the 

field 
of 

Indan 

hustory 

and 

culture 

which 

shattered 

the 

values 
of hum

anicy 
ad 

generosi 

T
he 

Britush 

rulers 

had 

draw
n 

a line 
on 
our 

land 
by dippng 

thcE 

pen 

in 

the 

blood 
of 

innocent 

hum
an 

beings 

and 

broke 
it into 

tw
o 

picces, 

India 

(the 

secular 

one) 

and 

Pakistan 

(ceserved 

for 

M
uslim

 

C
om

m
unity). 

After 

dividing 

one 

country 

into 

tw
o 

parts, 

they 

left India 

without 

resolving 
the 

problem 
of 

boundary 

issucs, 

which 

have 

caused 

continuing 

discord 

between 

India 

and 

Pakistan. 

These 

unresolved 
problem

s 
of boundaties 

illed 
the 

hçarts 
of people 
with hate, 

anger, 

pain, 

regret, 
and 

abhorrence 

convertisg 

their 

beliefs 

from
 

brotherhood 

into 

foe 

On 

the 

basis 

of 

religion, 

people 

were announced 
to 

migrate 

irom
 

one 

place 
to another, 

and 

whoever 

3t 

stop 

and 
are 

stull 

oosing 

out. 
A

 

large 

num
ber 

of 

storics 
have 
been 

W
IItten 

during 

the 

period 
of 

partition. 

M
any 

fem
ale 

writers 

w
rote 

to m
ake 

people 

avware 
of 

the 

real 

incidents 

that 

happened 

while 

paruuon's 

happenings. 

Authors 
like 

A
m

rita 

Pritam
, 

Khadija 

M
aster, 

A
rita 

Desai, 

M
anju 

Kapoor, 

Bapsi 

Sidhwa 

and 

Gectanjali 

Shree 

have 

Independence 

tor 

India 

cam
e 

at a great 

cost 

which 

resulted 

Partution 
in 

becom
ing 

a historical 

event. 
It left 
2 strong 

im
pact 

on India 
as well 
2s 

B
angladesh 

and 

Pakistan. 
It was 
a period 
of overflow

ing 

with 

thirst 

for 

blood 

am
ongst 

tw
o 

different 

religions. 

Partition 

w
itnessed 

the 

m
urders, 

rapes, 

disappcarances, 

and 

end 
of relationships, 

loss 
of 

uust, 

faith 

and 

utter 

devastation 

felt 

by thousands 
of 

people 

leaving 

behind 

deep 

wounds 

that 

never 

could 

partition. 

evam
ines 

in-depth 

issues 

such 
as class, 

gender, 

religion, 

ostracisatiÍn, 

2ddie 

neanng 
of 

existence. 

denied 

refusing 

this 

decree 

was 

forcefully 

m
igrated, 

killed, 

looted 
or 

th
at 

interpret 
th

e 

W
Itten 

heart-w
renching 

stories 

about 

loss, 

barbarity 

and 

the CO
nsequence 

of forced 

m
igration 

that 

left 

innunm
erable 

people 
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W
OM

ENS 

VoIC 
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THE 

W
eiGOFPARTIION 

1öe 
| IN

D
IA

N
 

tNGUUSH 

LITERATURE 

GLIM
I'SES 

OF 

FREEDOM
 

STRUGGLE 

to 

gain 
a new

 

lease 
on 
ife 

The 

protagonist 
is very 

desperatc 
to 

travel 

to
 

Lahore, 
and 

then 
K

hybu 

Pakhtunkhw
a, 

where 
she 

g
c
s 

Iooking 

for 
her 

lover, 

Anwar. 

The 

protagonist 
is 

know
n 

as 

Ma 

throughour 

the 

story 
but 
in the 

final 

rnom
ents, 

her 

rcal 

idcntuty 
is presented 
in 

burncd 

alive. 

W
om

en, 

children 

and 

old 

cople 

also 

could 

not 

rem
ain 

untouched 
by 
lhis 

m
assacte, 

W
omen 

w
ere 

forccfully 

R
eview

 
of Literature 

After 

studying 

the 

view
s 

of 

m
any 

critics, 

authors 

and 

poets, 
an abundance 

of know
ledge 

regard1ng 

the 

horrnfytng, 

traurm
atuc 

scenario 

of 

m
assacres 

and 

m
igration 

on 
a large 

scale 

are 

acquired 

T
he 

orign 

of 

large 

scale 

m
igration 

carries 

the 

challenges 
of loss, 

volence, 

displacem
ents, 

renegotuation 
of identir, 

and 

resettlem
ent 

Thc 

A
m

ita 

Pritan 

has 

successfully 

draw
n 

the 

truc 

picture 

of partition 
in

 

her 

novel 

Pnjar'. 
It highlights 

the 

w
om

en's 

suffcrings, 

explotatlons 
and 

sacrifices 

because 
of dislocation 

and 

abduction 

d
u

rig
 

the 

paruion. 

The 

novcl1st 

critically 

expresses 

th
e 

fate 
of the rO

tA
O

nist 

(Puro) 

who 

becom
es 

victim
ised 

of this 

horrifying 

Nisid 

Hajari, 

the 

author 
of "M

idnight's 

furnes: 

The 

Deadiv 

Legacy 
of 
India's 

partituon"" 
states: 
Icaders 
of 

both 

sides 

of 

the border 

w
anted 

that 

countries 

w
ould 

be 

am
algam

ated 

like 

C
anada 

and US 

because 

their 

clim
ate, 

culture 

and 

cconom
y 

w
ere 

deepi 

intertw
ined. 

B
ut 

th
e 

announcem
ent 

of 

paruuon 

quckiy 

rotaicd 

fraternity 

in
to

 

hostulity, 

riots 

and 

bloodshed. 

B
ungalow

s 

1n m
ansions 

w
ere 

burncd 

an
d

 

lo
o

ted
, 

w
w

om
en 

w
ere 

raped 

and 

abduczcd 

and 

children 

were 

slain 
in 

front 
of their 

siblings. 

Trains 

carryng 

K
rishan 

Chander, 

wTIter 

of 

the 

cpistolar 

short 

story 

Prostitute 

Letter: 
To 

Pandit 

Jawaharla! 

Nehru 

nd 

Q
d

-c-za 

Jinnah" 

narrates 

the 

plight 
of 

tw
o 

unnam
ed 

scx 

w
orkers, 

One Hindu 

at.d 
the 

other 
is M

uslim. 

Both 

were 

bought 
by a prosutute 
an 
i 

involved 
in

 

prostitution 

after 

losing 

thcir 

tatues 
in 

com
m

unai 

violencc. 

The 

writer 

tells 

about 

the 

downtrodden 

condituor 

women; 

they 
are 

treated 
as 

animals 

and 

oppressed 
to 

get 

voved 

this 
bodily 

A
nother 

novel 

"The 
lce 

Candy 

Man' 
is a sem

i-autobiographical 

novel 
of 

Bapsi 

Sidhw
a 

presenting 

thc 

holocaust 

experience 

with 
a unique 

Parsi-Pakistani-Punjabi 

point 
of view. 

T
he 

narrator 
of the novel 

is 
a ten-year-old 

girl 

Lenny, 
a polio-stricken 

Parsee, 

w
ho discovers 

th
e 

sudden 

change 
in 

the 

behaviour 
of 

these 

people 

w
ho T

he 

novel 

explores 

the 

hum
an 

were 

friends 

erstw
hile 

an
d

 

now
 

had 

becom
e 

opponents 

with 

heir 

understanding 
of 

being 

either 
a social 

insider 
or 
a social 

outsider 

depending 

upon 
a person's 

caste, 

rcligion, 

ethnicity, 

and 

cconom
ic 

status. 

Through 

th
e 

eyes 
of 

lcnny, 

Sidhw
a 

explores 

th
e 

em
otions 

of a physically 

disabled 

girl; 
the 

repercussions 
of 

the 

religious 

and 

racial 

Anita 

Desai's 

"Clcar 

Light 
of the 

Day", 

cxplores 
the 

them
e 

of 

post-partition 

India. 
In 

Clear 

Light 
of the 

day, 

she 

represents 
a fam

ily's 

dispute 

and 
its 

reunion. 

The 

novel 

also 

represents 
the realisation 

of love 

and 

affection 
for 
the 
all 

fam
ily 

m
em

bers 
to 

which the 

Kam
la 

Bhasin 
a notable 

activist 

quote 
n her 

p
o

cm
:.ae 

r 

par 

kadhbideewarnahi, 

usdeewar 
par 

padidarar 

hu." 
(1 am

 
not 
the 

wal stands 
at 

the 

border, 
1 am

 
the 

crack 
in 

that 

wall). 

Geetanjali 

Shree's 

"Ret 

Sam
adhi', 

a Hindi 

novel 
is translated 
in Engish 

language 
by 

Daisy 

Rockwell 

with 
the 

name 

"The 

Tomlb 
of 

Stone". 
It is an 

international 

Booker-w
inning 

story 
of an 

the 

armns 
of her 

lover 

Anwar 

and 
is 

know
n 

as 

Anwar 

and 

Chanda 

She 

confronts 

he 

unresolved 

traurm
a 

of 

her 

teenagc 

cxperience 
of partition 

and 

re-thinks 

what 
it m

eans 
to 
be 
a m

nother, 
a daughter, 
2 

wom
an 

or 
a fem

inist. 

kidnapped, 
raped 

o
r 

m
ade 

vicun1 

to
 

thcir 

reigion 

into 

another. 

Statistically, 

over 

O
ne m

illion 

pcople 

were 

killed 

and 

around 

14.2 

m
illion 

people 

m
igrated. 

perceptions 
of 

som
e 

notable 

authors 
on 

this 

blood-thirsty 

violence 

are 
defined 
below. 

duration. 

Eventually, 
it becom

es 

the 

sam
e 

fate 

for 

thousands 
of w

O
m

en 
at 

th
e 

um
e 

of 

partition. 

The 

title 

Pinjar 

m
eans 

a cage 
or 
a skeleton 

is 

connected 
to

 

the 

idea 
of 

de-valuing 

and 

rcducing 
the postuon 

of 

w
om

en 

an
d

 

considering 

th
em

 

m
ere 

as 
an 

objeC
t 

of 

m
en's 

plcasurc 

betw
een 

the 

tw
o 

new
 

nations 

arrived 

full 

of 

cadaers, 

and 

the passengers 
were 

k1illed 
in 
the 

m
id 

of 
the 

route 
b attackers 

1hese 

were 

called 

'blood 

trains'. 

A
ll 

crossed 

the 

border 
in

 

funcra 

slence, 

blood 

sleeping 

form
 

under 

their 

carriage 

door." 

business." 

conflicts; 

th
e 

slave 

state 
of w

om
en; 

arranged 

child 

m
arriages; 

prostitution; 
obsession 

with 

sexuality 

and 
the 

dangers 
of politically 

m
otivated 

violencc. 

Shc 

also 

confronts 

India 

and 

Pakistan's 

historical, 

social 
and 
political 

com
plexities 

w
ith 

hum
our 

and 

com
passion. 

strO
ng 

rcligious 
senim

ents. 

protagonist 
belongs. eighty-year 

old 

wom
an 

who 

travels 
to 

Pakistan 
to 

reclaim
 

her 

true 

identity 

which she 

had 

left 

behind 
in 

her 

childhood 
or 

adolescence. 

After 
her husband's 

death, 
she 

fell 

into 
a severe 

deprcssion 
and 

then 

reappear 



WOMEN 

voic 
IN 
THE 

WRITNG 
GP 

PAZTITION 

iiA
N

 

E
G

s
li 

kiltR
A

TU
SE 

LiN
tSES 

OF 

RLt 

D
O

M
 

STR
JG

G
LE 

she 
is being 

violated 

erm
ouonally 

by 

her 

ow
n 

farnily. 

Puro's 

belhef shatters 

and 

cones 

back 
to 

R
ashid 

to 

lead 
a ife 

w
hich 

is akin 
to

 
hat of 

Skeleton'. 
Her 

"H
am

ida 
by 

day, 

Puro 
by 

nught. 
In 

realit, 

she 

was 

reather 

one 

nor 

the oher, 
slhe 

was 

just 
a skeleton, 

only 
a skeleton 

without 

a
y

 

shape 
ot 

ram
c. 

(Paye 
no 
25) H

ow
ever, 

his 

love 

for 

Puro 

was 

purc. 

He 

was 
n love 

W
Ith 

hcr Since 

first 

sight 

and 

prom
ised 

to 

keep 
her 

happy Later 

she 

corm
es 

in
 

contact 

w
ith 

three 

w
orm

ep, 

w
ho 

w
ere 

also 

the vicúm
s 

of 

gender 

violencc. 

All 

three 

characters; 

K
am

m
o, 

Taro 

and 
a 

m
ad 

w
om

an 

w
ere 

treated 

just 
as 
a body 

an
d

 

not 
at 
all 

2s 

hurnan 

beings. 

K
am

m
o 

was 

m
otherless, 

her 

father 

rem
aried 

another 

w
om

an 

and 

m
oved 

to
 

the 

city. 

Her 

aunt 

used 
to

 

torrure 

her 

badiy 

and 

doesn' 

provide 

food 

and 

clothes. 

Puro 

was 

kind 
to

 

her 

and 

she 

parm
pered 

K
am

m
o 

as 
a m

other 

and 

gave 

her 
all 

that 

sh
e
 

nceded 

T
iie 

n
iU

len
ts 

O
 

happum
ess 

iM
av 

be 

to
rg

o
ten

 

tor 

SO
m

eunm
c, 

but davs 
of 

sorrO
W

 

are 

not 

forgotten, 

bccause 
it has 

changed 

the 

lives 

those 

w
ho 

w
ete 

m
jucd 

not 

only 

bod1ly 

but 

m
entally. 

'Pinjar' 
by M

a
 

P
itn

 
la

s 
a separate 

and 

im
portant 

placc 
in

 

th
e 

world 
of 

n l: 
is a poignant 

story 
of partition 

and 

w
om

en's 

condition 
in plaght. 

W
IIL:Cn 

n 950, 

w
hich 

was 

nspired 
by 

A
m

rita 

Prutam
's 

owVn 

m
itaLen 

trom
 

Pakistan 
to 

India. 

T
his 

story 

probably 

cncouraged 
the l3

h
d

u
stry

 
to

 

make 
a lm

 

based 

upon 

this 

novel; 

w
hicl1 

created 
a StO

rv 

an
d

 

becam
e 

an 

aw
ard-w

inning 

film
 

in
 

2003. 

T
he 

utle 

Pinjar' 

sL
g

ests 

the 

subord1nate 

condituon 

of 

w
om

en, 

w
ho 

w
ere 

being 

T
aro 

was 

suffering 

from
 

an 

unknow
n 

disease 

du 

to
 

he 

1orcei 

im
posiuion 

of 

prO
sututuon 

by 
her 

husband. 

A
lthough, 

getung 
m

arrcc 

"W
hat 

can 
I tell 

you? 

W
hen 

a g1rl 
1s given 

aw
ay 

in 

m
arriage. 

God 

epves 

her 

of 

her 

tongue, 
so 

that 

she 

m
ay 

not 

com
plain 

For 

rw
o 

years, 

ad scll 

my 

body 
for 
a cup 
of 

pottage 

and 
2 few

 

rags. 
I an

 

ke 

w
 T

here 
1S 

n
o

 

justtce 

in
 

th
e 

w
orld, 

nor 

a
y

 

54 g 

Through 

the 

characters 
of 

Taro 

and 

Kam
m

o, 

unveil 

th
e 

tacets 
of 

suppression, 

against 

wom
en 

and 
he 

a
g

o
y

 

e
e
 she 

highights 

the 

fact 

that 

wom
en 

had 
to 

constantiy 

prove 

he 

The 

novel's 

story 

delivers 
a descripuon 
of 

the 

pre-partition 

and post-partution 

periods. 

Before 

the 

independence, 

w
om

en 

were 

bound 

Lo 

accept 

their 

husbands' 

decisions 

and 

had 
no 

privilege 
to

 

get cducated 

and 

m
arry 

w
ith 

their 

ow
n 

choice. 

Pinjar' 
is 

the 

story 
of tifteen 

years' 

old 

girl 

Puro, 

w
hÝ

se 

parents 

w
ere 

passionate 
to find 
a suitable 

m
atch 

for 

her 

m
arriage. 

She 
is the 

daughter 
of 
a rich 

m
oney 

lender, 

who 

belongs 
to 
a renow

ned 

Shaho's 

fam
ily. 

The 

whole 

fam
ily 

reach 

their 

ancestral 

village 

C
hatto 

aani 

for 

her 

m
arriage 

cerem
ony's 

rituals 

with 

an 

affluent 

fam
ily 

boy 

R
am

chand. 

Her 

dream
s 

and happiness 

com
e 

to 
an 

end 

w
hen 

she 
is kidnapped 
by 
a M

uslim
 

boy Rashid. 

Rashid's 

fam
ily 

has 
an 

ancestral 

dispute 

with 

Puro's 

farm
ly 

because 

Puro's 

grand-uncle 

handkidnapped 

Rashid's 

grand-aunt 

"W
hose 

daughter 
is 

taken 

aw
ay, 

hus 

respect 
is 

also 

gone 

away 

A
nother 

character 
is a mad 

wom
an 

who 

was 

sexualy 

assaulte 
d 

and 

becom
es 

D
regnant. 

She 

was 

not 

aw
are 

ot 

this 

hcinous 

c
m

e
 

inflicted 
on her 

body 
and 
a child 

grow
ing 

n her 

T
his 

quote 

describcs 

that 

the 

w
O

rn-out 

social 

norm
ns 

and radiions 
of society 

make 

th
e 

w
om

en 

responsible 

for 

those 

m
istakes 

that 

arc 

not 

com
m

itted 
by 

th
em

 
or 

they 

are 

banned 
to 

enter 

into 

their 

U
W

n 

h
o

m
es 

o
r 

b
e
 

a p
art 

of 

th
eir 

o
w

n
 

society. 

R
ejecuon 

from
 

the 

fam
ily 

devastated 

her 

m
ind 

because 
it is m

ore painful 

than 

abduction. 

She 

has 

been 

doubly 

violated, 

first 
by abductor 

Rashid 

who 

violates 

her 

physically 
or 

inw
ardly; 

secondly, 

identuty 

changes 

drastically 

after 

that 

forceful 

m
arriage. 

She 

becom
es 

H
am

ida 

instead 
of 

Puro 

and 

starts 
to 

lve w
ith 

tw
o 

1dentities. 

S
he 

contem
piates: throughour 

his 
ife in 

spite 
of 
the 

fact 

that 
he 

forcefully 

m
arried 

her. 

tL
T

ned 

in
to

 

m
ere 

a skcleton 

due 
to 

the 

abducuon 
by 

th
e 

m
en 

folk. 

1
n

e
sse

d
 

through 

the 

eyes 

of 

H
indu 

girl 

Puro,'it 

represents 
a icturesque 

descripuon 
of 

th
e 

dreadful 

conditions 

that 

grew
 

into 

the 

stile 
oi lhatrcd 

berw
ecn 

tw
o 

m
ajor 

religious 

groups 

H
indus 

and sarns 

agam
st 

cach 

other 

during 

India's 

parition. 

in 

th
e 

sam
e 

caste 

and 

religion 

never 

helped 

her 
to 

get 

th
c 

w
arm

 

that 
a w

om
an 

w
ants. 

H
er 

llness 

and 

her 

husband's 

bchaviour 

t0w
arcs 

her 

were 

intolerant, 

she 

desired 
for 

death 

and 

frsedom
n 

irom
 

he 

cage 

of 

life. 

She 

com
plains 

Puro: 

(husband) 

can 

do 

w
hat 

he 

ikes. 

There 
is 
no 

God 
to 

stop fetters 

w
ere 

me 

and 

only 

my 

feet" 

(Page 

N
o 

36-38) 

prosutute. 
innocence 

and 

assert 

their 

right 
to 

digaity 
in 
o male 

dom
inaung 

com
m

unity. 

forcefully 

and 

then 

released 

her 

after 

sexual 

assault. 

His 

fam
ily 

was 
in the 

w
rath 

of 

revenge 
so 

they 

never 

lost 

this 

chance 
to 

fulfil 

their 

sw
ears 

by 

abducing 

Shaho's 

fam
ily 

daughter 

(Puro). 

Though, 

she 1m
anages 

to
 

escape 

fron 

th
e 

clutches 

and 

return 
to

 

her 

parents, 

but her 

parents 

refuse 
to 

take 

her 

back 

saying 
that: 

Som
ebodv 

bad m
ade 

a m
ad 

w
om

an 
a Victim

 
of 

his 

lust, 

Puro 

thnks. 



corpses 

and 

nobody 

was 

there 
to

 

bury 

and 

crem
ate 

thecm
 

and 

the 

stench 
of 

corpses 

was 

spread1ng 
in 

the 
air. 

People 

were 

behzving 
like 

savage 

beasts 

without 

know
ing 

the 

consequencegpt 

this 
act. 

W
hat 

a man 
he 

was! 

He 

m
ust 

be 
a savage 

beast 
to 

p
u

t 
a mad 

w
om

an 
in this 

cond1tton. 

She 
is 

neither 

young 

nor 

altractive, 

she 
Is 

just 
a lum

p 
of flcsh 

w
ithout 

a m
ind 

to
 

go 

with 

it....a 

lv
u

y
 

skcleton... 
.a

 

lunatc 

skeleton 

picked 
to 
ts lboncs 
by 

kites 

and 

vultures" 

('age 

No.52) Som
e 

novels 

present 

w
om

en's 

self-m
ass 

-irnm
nolation, 

w
hich 

1S called 

johar' 
in 

ancients 

Rajput 

tim
es 

to
 

avoid 

capturing 

or enslavenm
ent 

of the 

invad1ng 

rioters. 

"Tarm
as' 

by 

B
hism

 

Sahani 

and 

Jyotirm
oyee 

The 

River 

Churning' 

presents 

such 

incidents 

where 

w
om

en 
of 

H
indus 

and 

Sikhs 

C
om

m
unities 

drow
n 

them
sclves 

in 

the 

well 
in 

order 
to 

save 

their 

honour. 

Sauna 

Singh 

B
aldin's 

novel 

W
hat 

the 

Body 

rem
em

bers' 

also 

highlights 

the 

question 
of saving 

honour 

in
 

which 
a w

om
an 

'K
usum

' 

was 

killed 

by 

her 

father-in-law
. 

She 

was 

also 

chopped 

into 

pieces 

and 
her 

w
om

b 

was 

rem
oved 

from
 

the 

body 

as 

signified 
her 

being 

pure. 

A
m

rita 

show
s 

here 

the 

poluted 

mind 
of 

males 

w
ho 

got 

turned 

into 

kites 
or 

vultures 

just 

kecn 
to 
see 

th
e 

body 
of a w

om
an 

w
ithout 

any 

concern 

about 

thc 

sanity 

or 

insanity 
of 

her 

nm
ind. 

She 

also 

depicts 

the 

trem
ulous 

tinne 
of 

par 

tiion 

w
hen 

men 

change 

into 

devils 

and 

rapcd 

m
any 

w
om

en 

and 

im
pregnated 

them
. 

Dr 

A
rdhana 

Sinha 

com
m

ents: 
It has 

been 
a quite 

disturbing 

exxperience 

a
l 

oter 

the 

uorld 

that 

any 

conflhict, 
a war, 

civil 

strife, 

com
m

unal 

riots 
or atsturbance 

w
onzen 

and 

children 
be Cam

e 
the 

prim
e 

victim
s 

of iolence. 

Children 

are 

orphaned 

and 

wom
en 

arc 
n0t 

onhy 

idow
ed 

but 

also 

become 
a victim

 
of rape 

otid 

abduction" 

(Page 

Na.43) In 

this 

regard, 

Urvashi 

B
hutalia 

writes 
in 

her 

book 

The 

otber 

de of Silence: 
the 

voice 

from 
the 

partition 
of India: 

"K
ilang 

wom
en 

was 
not 

volence, 

it was 

saving 
the 

honour 
of the 

com
m

unity. 

Losing 

sight 
of children, 

abandoning 

them
 

to 

who 

knows 

w
hat 

fate 

was 
not 

violence, 
i! was 

m
aintaining 

the 

purity 
of the 

religion; 

killing 

people 

for 
the 

others 

was 
not 

m
urder, 

it was 

som
ebon 

excusable." 
The 

above 

quote 
of 

the 

writer 

highlights 
the 

barbaric 

thoughts 
of their 

ow
n 

fam
ily 

m
em

bers. 
In

 

order 
to 

keep 

them
n 

aw
ay 

from
 

being 

hijacked, 

raped 

and 

converung 

their 

religion 

into 

another 

religon 

changing 

their 

identity. 
In 

m
any 

cases, 

they 

were 

slained 

and 

chopped 

into 

pieces 

giving 

the 
tag 
of 

'm
artyr 

for 

the 

sake 
of honour. 

The 

novel 

presents 

the 

different 

dim
ensions 

of 

violence, 

thc 

1olenc 

of partition, 

religious, 

social, 

and 

political 
as 

well 
as 
at physical 

and 

m
ental 

levels. 
In 

this 

religious 

and 

political 

violence, 

w
om

en 

are 

prim
e 

victúm
s. 

Puro's 

dilem
m

a 
is 

repeated 

w
hen 

Lajo 

(her 

sister-in-law
) 

was 

abducted 
by 
a M

uslim
 

during 

the 

crossing 
of the 

borders. 

The 

pain 

and 

sorrow
 

of 

Ram
chand 

on 

losing 

her 

sister 

show
s 

the 

m
isery 

and 

anguish 
of thousands 
of 

parents 

and 

brothers 

w
hose 

daughters 

and 

sisters 

respectively 

were 

kidnapped 

during 
the m

igration 
to 

their 

hom
eland. Conclusion 

These 

wom
en 

novelists 

claborately 

reveal 

the 
real 

picture 
of genocide 

period, 

which 

presents 

horror, 

fear, 

loath, 

and 

avenge 

heart 

of 

the 

people. 

At 

the 

announcem
ent 

of the 

separaon 
a boundaries 

of one 

country 

(India), 

m
illons 

of people 

c
o

p
e
.
t
 

their 

identity 

and 

becam
e 

foreign 
to 

their 

hom
es 

and 
he brotherhood, 

fraternity, 

em
otions 

and 

feelings 
for 

cach 

othe 

into 

fratricide 

and 

resentm
ent 

in 
a iffx 

This 

sudden 

transtorm
anon 

of 

1dentuty 

sow
 

the 

seeds 

of 

fear, 

sorrow
, 

and 

lam
ent. 

A
 

m
ihon 

w
om

en 

w
ere 

w
idow

ed 

and 

killed 

and 
a m

lion 

children 

were orphaned. 

This 

parútion 
has 
an 

im
pact 

not 

qry 
on 

th
e 

m
nd 

of survivors 
of 

both 

sides 

but 

also 
on 

the 

co
m

in
g

 

generations 
of 

hem
 

A
m

rita 

Pritam
, 

Bapsi 

Sidhwa, 

Ism
at 

Chugtai, 

Urvashi 

B
hutala 

and 
the 

Eventually, 

PurO
 

gets 

success 
to rescue 

Lajo 

and 

her 

honour 

with 

the 

help 
of Rashid 

and 

sends 
her 

safely 
at the 

refugee 

cam
p 

where 

R
am

chand 

and 

Trilok 

(Lajo's 

husband) 

welcom
e 

her 
on 

returnng 

hom
e. 

Trilok 

has 
a tearful 

union 

with 

Puro 

and 

tells 

her, 

she 

can 

com
e 

back 

to 
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G] 
Dr. Ambedkar and Women's 

Upliftment 

Dr. Bbavna Singh 
Assistant professor, Dept. of Teacher Education 

S. M.P.G.G.P.G. College, Meerut 

Dr. Ambed.kar's place is paramount among those who fought 
against social evils in the Indian social structure. In the course 
of history, there are a few names who raised their voice against 
the status quo, evils prevailing in the society. supel'stitions. 
conventions, exploitation, oppression, oppression and inequality. 
Dr. Ambedkar not only gave a message against the fundamentalist , 
inhuman stereotypes, traditions and beliefs prevalent in his time, 
but also provided leadership to the struggle for resistance to 
injustice, justice system, equality and human rights. Woman is 
considered the better half of man. Women have been considered 
venerable in Indian tradition. Under women empowerment, 
sensitivity and concern is expressed on social, economic, political 
and legal issues related to women. In the process of empowerment, 
the society is made aware of the traditional patriarchal viewpoint, 
which has always considered the status of women as inferior . At 
the global level, the feminist movement and international 
organizations Like UNDP have played an important role in achieving 
the political rights of women for social equality, freedom and 
justice. Women empowerment is the process of empowering women 
by creating self-confidence at all levels • material, spiritual, 
physical and mental. The aim offeminism theories is to understand 
the nature and causes of gender inequa lity and to explain the 
resulting gender discrimination and its impact on the principles 
of balance of power and politics. The basic tenet of the ideal of 
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feminist discourse says that gender should not be the basis of 
legal rights. 

In modern India, the name of Bharat Ratna Dr. Bhimrao 
Ambedkar is taken prominently among the great men who worked 
for the upliftment of human rights, established social justice and! 
gave Dalits the right to live a normal life. Dr. Ambedkar was born 
on April 14, 1891 in Mhow Cantonment of Madhya Pradesh. 
Ambedkar was the 14th child of his father. Ambedkar graduated! 
from Elphinstone College. Bombay in 1912 and in June 1913 joinedl 
Columbia University in the Unite-cl States for higher education. In 
1917, he received a PhD degree from Columbia University on the 
title 'National Dividend oflnclia -An Historic and Analytical Study'. 
Dr. Ambedkar, with the help of Kolhapur Maharaja, publishe<l a 
newspaper named 'Mook Nayak' in January 1920 to highlight the 
problem of untouchables. Although Dr. Ambedkar was not formally 
the editor of this newspaper. everyone knew that it was Ambedkar's 
mouthpiece. Through this letter, Dr. Ambedkar worked to propound! 
a new social ideology to awaken the publ.ic against the evils and! 
social injustice existing in the social system of .India l.ike 
untouchability, discrimination, slavery, servitude, oppression etc. 

In the year 1913, Dr. Ambedkar started publishing a 
fortnightly newspaper 'Bahishkrit Bharat'. Bhimrao Ambedkar 
considered it necessary to organize the Dali ts to fight against the 
social injustice being done by the upper castes. For this purpose, 
'Bahishkrit Hitkarini Sabha' was established on 20 July 1924 
and Ambedkar visited almost all the areas of Maharashtra to give 
impetus to the activities of this Sabha and he gave the message 
to the Dalits that their development and upliftment was basedl 
on education, organization. And this is possible only through 
active and effective struggle by them themselves. In April, 1925. 
Ambedkar presided over the Regional Depressed Classes Conference 
at a place called Nepani in Bombay Presidency. In this conference 
he publicly criticized Mahatma Gandhi's ideas regarding the 
eradication of untouchability. 'Bahishkrit Hitkarini Sabha'. 
established by Bhimrao Ambedkar, besides awakening social 
consciousness for the upliftment of Dalits, started working to 
spread education among the Dalits. 

Since ancient times, the condition of women society in India 
was pathetic. Mony customs, evil proctices, double mentality etc. 



78 Gandhi and Arnbedic:or: Thought and Modern Context 

in the society always hindered the progress of women. Dr. 
Ambedkar wruJted to make women partne rs of men in the social 
revolution. According to him, the role of women is important in 
the development of the country. without her it is meaningless 
to imagine the reforms taking place in the social and political 
fields. He expressed hope to all men and women that they should 
become courageous and fearless and contribute to the developme nt 
of the country. Before Dr. Ambedkar in lndia, religious ideas had 
already emerged by religious reformers. Jyotiba Phule laud 
emphasis on women's education and gave full encouragement to 
it. Raja Rammohan Roy banned the practice of Sati. Swami 
Dayanad Saraswati la id emphasis on providing education to 
women equal to men. ln medieval India, the Muslim invaders 
and the culture of the Mughals had a deep impact on the Indian 
society and the medieval culture always kept women away from 
education. Due to which their development was hindered and 
women lagged behind compared to men in the society. After th e 
crea tion of the Indian Constitution. Dr. Ambedkar, realizing the 
need for reform in the Hindu society. started drafting the Hindu 
Code Bill. The human rights which Manu had deprived th e 
Shudras and women. 

The bill was presented in the Lok Sabha on 11 April 1947. 
It had 9 parts, 139 sections and 7 lists. This bill includes dissolution 
of marriage, divorce and adoption. There was the right to give 
equal share in the property as to the son and to appoint a successor 
etc. This was a challenge for the Brabroios, fundamentalists and 
abbots. While presenting this bill, Dr. Ambedkar had said that 
"If you want to protect Hindu culture and Hindu society, then do 
not hesitate at alJ in correcting the defects that have arisen in it. 
The Hindu Code Bill is appl icable only in those parts. Wants the 
reformation of'those who have become distorted. There is nothing 
more tha.n that." After the above speech of Dr. Ambedkar, he was 
op?"s~d. Dr. Rajen~ra Prasad was also among those who opposed 
this bill. Some Parliament members said that this bill will apply 
only to a particular community. 

Dr. Ambedkar believed that if a woman understands and 
is determined, she can make an important contribution in 
remo~in~ th~ evils ~f the society and improving the society. 
Keeprng m view the importance of women's role in social reform 
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and political movements. Ambedkar included women along with men in the fight for Dalits for social equality. He said that for the progress of DaJit society, Dalit women should also come forward along with men. They should live cleanly. Provide good education to your children. Be it your husband. brother or son, if he drinks alcohol, do not let him drink. Women should also receive education like men. On March 19-20. 1927, Dr. Ambedkar led the movement of Dalits to take water from Chobdar Tai of Mahad. On this occasion, while pointing out the Dalit women. he said that taking birth from your womb is considered a sin today. You are our mothers and sisters. Don't you feel bad ifwe are considered inferior? You yourself know very well the hardships you have to suffer in the society. Therefore, you have to clearly decide whether to participate in this Satyagraha or not because without struggle nothing can be achieved. 
On the call of Dr. Ambedkar, a large number of Dalit women took part in the movements launched to give entry to Dalits in the temples at Kalnram Temple in Nashik and in places like Mahad, Pune. Kanpur, Lucknow and Madras etc. Apart from this, women ahiu participated in the movement launched by Ambedkar to provide cultivable land to landless farmers. Among the women who participated in these movements. the names of Shanta Bai Dani, Geeta Bai Naikwad and Meena Bal Shivwaj are notable. While add.ressing the All India Dalit Women's Conference (July 20. 1942), Ambedkar told Dalit women not to rush into marriage. Marriage is a burden. The burden of marriage should not be imposed on children until they are capable of bearing the financial responsibilities of marriage. 'l'hose who marry should keep in mind that having more chjJdren is a crime. It is the responsibility of every parent to give their children a better start than themselves. The most important thing above nil is that the girl who marries should clrum friendship and equality with her husband. Refuse to become his slave. Ambedkar believed th.at ifDalit women did this. it would increase the respect not only of them but of the entire Dalit society. Dr. Ambedkar <.'Onsidered pros titution among women as a great evil. Addressing a gathering of Dalit prostitutes in Bombay on 16June I 936. she said that if you want to live with all of us, then change your way of life. You get married and live a respectful family life like other women of the society. Apart from the disgusting lifo of prostitution, 
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there are hundreds of other means in the society to earn Jjvelihood. 
Unless you give up the disgusting life of prostitution, you will 
not be able to get proper respect in the society. 

Dr. Ambedkar said- "Women constitute half of the total 
population and we see that in the Indus Valley civilization. the 
importance of women was widespread in the entire society, but 
when we see in the latter part of the Veruc period that women 
had complete freedom. 1'he related rights are taken away, which 
is seen i.n the form of Kanyadaan through a conspiracy of the 
Brahmanical system. This would make it clear that the power 
was gradually moving from the hands of women to the hands 
of the male class and it was gradually Gradually till the present 
time, it has become like a mere object. Various social reformers 
have worked to run reformist movements for women empowerment. 
But Dr. Bhimrao Ambed.kar worked to end this inequality and 
anti-socialism in his own way. Dr. Ambedkar used to say that 
only that movement is successful in which half of the women 
participate. Ambedkar held Manu responsible for the downfall of 
women. He said that Manu, in order to strengthen Brahminism, 
made women not participants but Made into slaves, women were 
deprived of education, property and freedom. Manu has even said 
in the context of women that "A woman does not have enough 
power to take independent decisions, she should remain under 
her father in childhood, her husband in her youth and her son 
in her old age." Dr. Ambedkar had said on J anuary 4, 1928. While 
mentioning the atrocities committed by Hindus on the women 
of an untouchable caste living in India in his book 'Jatibhed', he 
explains why such insult and misinformation is done in relation 
to women'? 

If women are given the right to knowledge, training and 
leadership, then this social disc1·imi nation based on inequality 
can be e liminated in a short time. Dr. Ambedkar has said in the 
context of women that with great regret I have to say that today 
women are facing s lavery and Dalit women are facing double 
slavery. In March 1920, Ambedkar had called upon the Dalit 
women in the Chavdar Pond Movement and said that 'being born 
from your womb is considered a sin today. You are our mother 
and sister. don't you feel pain if we are considered inferior? You 
understand very well the oppression that society is inflicting on 
you. In such a situation. you wiJI have to decide for yourself 
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whether you want to participate in this movement or not, because without struggle nothing is achieved and even today, the situation i.n front of us is exactly the same. Like the Maher movement, Dalit women of the country participated enthusiastically in taking admission in many temples on the call of Ambedkar. Ambedk11r bad said that 'women should motivate their husbands and sons not to drink alcohol to stay clean, stay away Crom vices and give good education to their children. Ambedkar, while addressing the prostitutes in Bombay on June 16. 1936, said, 'Lf you want to live with us. then you will have to leave this disgusting life and by marrying like normal women. you can live a respectable life in the society.· With the aim of liberating women, Ambedkar had presented the Hindu Code Bill in Parliament i.n 1951, giving them the right to equality. Ambedkar said that "A community which does not know its history cannot build its future and history teaches lessons to those who do not learn lessons from history." Dr. Ambedkar has said that i.n ancient India we had a matriarchal system. even today mother is given importance among the natives of the country, and our 11ociety Is not a feudal society but a painful society, whereas both men and women work shoulder to shoulder. 

This was another constructive step of Baba Saheb Dr. Ambedkar towards the liberation of women from slavery and exploitation. Dr. Ambedkar. the originator of the Hindu Code BUI. presented this bill in the Lok Sabha on 5 February 1951 in the capacity of Law Minister. This bill had nine parts. lt had 139 sections and 7 schedules. Under this bill, there were important provisions like divorce of women, right to adopt a son, equal share of daughter in father's property as that of son. When this hill was presented in the House. conservatives and status quo advocates strongly opposed this bill. Veteran politicians like Dr. Rajend Prasad. Sardar Patel. Shyama Prasad Mukherjee were also included i.n this list of opponents. ln fact. this hill drafted by Dr. Ambedkar was a revolutionary bill to free women from the exploitation of men. Due to which the panic of conservative elements was clearly visible. There was protest, voices started being raised in the House to prove Dr. Ambedkar a traitor to society and religion. Narrow-minded people were saying, Dr. Ambedkar wants to tarnish the Hindu culture through the Hindu Code Bill and wants to put women on the path of vagrancy 
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and shamelessness. But Dr. Ambedkar did not care at all about 

it and said in clear words that "lf you want to protect Hindu 

culture and Hindu society, then do not hesitate at all in correcting 

the defects that have arisen in it. The Hindu Code Bill seeks to 

reform only those parts which have been distorted. Nothing more 

than this. Only P t. J awahar Lal Nehru stood in favor of this bilr. 

Nehru ji a lso bad to bow down due to the opposition of most 

of the members of t he House. This important bill could not be 

passed due to intense opposition. Ultimately, Dr. Ambedkar 

resigned from the post of minister on 27 September 1951 regarding 

this issue. Surprisingly. this bill was tater passed in different 

pieces. Perhaps the reason may have been that this warrior 

fighting for women's rights should not be revered as a god. For 

example, the Hindu Marriage Bill was passed on 18 May 1955. 

the Hindu Succession Bill on 17 June 1955, the Hindu Minority 

and Protection Bill on 25 August 1956 and the Hindu Adoption 

and Ma.intenance Bill on 14 September 1956. I t is clear that Dr. 

Ambedkar did not even care about his ministerial post and came 

out of the House for women's rights. Only later, these were passed 

separately in order to equip women with such important rights. 

Women became free from the circle of exploitation and dominance 

policy of the male class. It has to be said that t.his was the result 

of the efforts of Dr. Ambedkar. 

Truth and facts say that there are still more steps to be 

taken in the devel,opment of women. 75 percent of the people of 

otLr India live in rural areas. not only in vilJages but also in cities. 

women arc stil l exploited and tortured. Therefore, not only rural 

but also urban women still have many steps left to climb in their 

progress. There is s till a need for women's intervent ion in many 

areas dominated by men. Only then will the dream of complete 

revolution of women upliftmentofSwami Vivekananda, Rajaram 

Mohan Roy, J yotiba Phule and Baba Saheb Dr. Ambedkar be 

fulfilled. Nowadays women want a full moon, not a half moon. 
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Role of Yoga for the Wellbeing of f : Students 
Shalini Singh 

*Assistant Professor (B.Ed), S.M.P.G.G.P.G.C. Meerut, (India) 

Yogu is not an ancient myth buried in oblivion. It is the most valuable 

inheritance ofthe present. It is the essential need of today wellbeiny 

-Swami Satyananda Saraswati 
and culture of tomorrow 

Yoga is a collection of spiritual, physical and mental practices 

The term yoga; literal sense is union. Physical workout, poses. 

meditation, breathing exercises and techniques are associated with 

voga .the word itself implies 'yog' or union of the physical with the 

spiritual within oneself. It is also represents the union with that of the 

Collective Consciousness of individual consciousness, indicating a 

complete harmony among mind and body, human and nature. The 

practice of yoga dates back over 2000 years to ancient India, with 
focus on the unification of the mind, body, and spirit through the 

practice of physical movements, meditation and breathing exercises. 
In this fast paced world, students are facing enormous 

emotional., psychological and other stressors that interferes overall 
physical. mental, wel-being of life. The term Well-being defined 
by Mental Health Foundation as "a positive sense of well being 
which enables an individual to be able to function in society and 

meet the demands of everyday life with good mental health and have the ability to recover eflectively from illness or misfortune. Well-being is the condition of an individual or group. A high level of well-being means that in some sense the individual's or group's condition is positive. Wellness refers to diverse and interconnected dimensions of physical, mental, and social well-being that extend 
beyond the traditional definition of health. It includes choices and 
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activities aimed at achieving physical vitality. mental alacr1ty. socialI satisfaction, and personal f fulfillment.There is a nced to attain 
balance between mind and body which is possible through onc of 
the ancient approaches of wellbeing like yoga. Yoga is the scicncc 
ofright living. Physical and mental | wellbcing of a students is based 
on three principle of yoga which arc as follows: 

Balancing the positive and negative energy poles. 

Purifying the body wastes. 
Conferring absolute health to one part or system ofa body. 

Student life is a very crucial period of one's life, these years 

can make or break a person. Students from all around the world 

have gained benefits by doing yoga. Yoga helps student's body to 

relax and soothes their mind. Also it helps to make students body 

flexible and improves your concentration power. 

Also students can gain various other benefits from yoga that 

will help them in completing their work perfectly and make them 

high scorer. Some proven studies have revealed that yoga and 

meditation essentially have a biochemical effect on the human 

body that resembles the benefits of antidepressant and anti-anxiety 

medications and thus can help a lot to relieve mental tension 

as well as stress. Several school-based stress management and 

wellness programs have been encouraged to prefer healthy living 

in students. as a result of which students have gained benefit. Aside 

from these programs yoga and meditation directly encourage the 

wellbeing of students in contributing to improving mental tocus 

and concentration. 

Yoga for student Wellbeing of Students 

Here are some benefits of yoga for the wellbeing of students :-

Yoga's innate ability to cease the mental chatter and live in 

the 
moment 

reduces stress and anxiety, Yoga helps students 

to deal with their stress and bring back some pcace of nmind. 

Those who 
regularly practice yoga i not only report lower levels 

of stress and 
anxicty and subsequently improved academic 

performancc. 

Scanned with CamS 



Yoga soothes our mind and body and i encourages climinating 
social and acadenmic stress from students. Brcath and move-

ment cobine yoga which encourages in soothing cramped 

and jammed bodies. It also encourages students in just con-

centration while completing assignment 

Several school-based stress management and wellness nro 

grams have been encouraged to prefer healthy living in stu. 

dents. as a result of wvhich students have gained benefit. Aside 

from these programs yoga and med1tation directly encourage 

in contributing to improving mental focus and concentration 

among students. 

Yoga brings out plenty of potential positive outcomes for 

students and many other people. 

Family pressure, academic performance standards, financial 

fear and peer groups are few of the reasons which may take a 

student's success in school. One of the primary benefits of yoga 

is to reduce stress from young students According to behavioral 

health services and research, it is established that a student who 

participated in yoga instead of physical education has more 

exhibited improvement in mood, perceived stress, and anxiety. 

Yoga has proved to be of vast concern in increasing concen 

tration power and sharpness of brain. Movements of yoga 
provide time for mind and body to relax and count increased 

focus on long, deep, slow breaths as well as coordination of 

mental concentration. Yoga focuses on peace of mind. 
School-based stress management and wellness programs have 
been encouraged to prefer healthy living in students. 
Strength is very essential especially for students who strug 
gle between rigorous activities all-round the day. Yoga and 
meditation help in increasing muscle strength if practiced 
regularly. All yoga poses encourage building your deep ab 
dominal muscles and core strength, which encourage you n 
pertorming your daily activities quickly. With meditation and 
yOga, you tend to occur a great deal of strength and calmness 
of mind. 
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Piysical and mental health therapy is the most importanl henefits of yoga. It has been reported that conducting yoga 
has succeeded l in improving asthma. Asthma can be controlled 

by doing yoga regularly. 

yoga practice also results in low level of anxiety. Yoga and 
meditation help in controlling high blood pressure, which 

keens mind relax. Yoga has proved to be of great benefit to 
students suffering from hypertension. 

Yoga practice also results in low level of anxiety. Yoga and 
meditation help in controlling high blood pressure. which 

keeps mind relax 

Students are usually distracted by various things which may 

seem more important than studies and career, their minds 

wander while they sit to study and everything else seems way 

more exciting than the book open right in front of them. Yoga 

will help the students in focusing on the more important things. 

Yoga will also calm their mind and make it less wandering. 

and this will help them in concentrating on what is important. 

Yoga is the best de-stress exercise, through breathing and 

meditation a person can overcome stress of any kind. Students 

who go to schools and colleges are stressed mostly because 

of running around, lack of proper eating, and pressure that 

mounts due to the age group. Yoga will make them stronger 

and help in de-stressing. 

Yoga through its various exercises helps the person in becom 

stronger. 

Ing smarter, sharper, confident and 

Yoga will help the student realize that he/she is very much 

a part of nature. They will feel more connected to the world 

and themselves. They will understand i the meaning of breath-

ing and respect Iife as a whole. Other than this yoga imbibes 

great and pure thoughts in a person's mind, him /her starts 

respecting fellow beings and also becomes compassionate. 

They also have a calm and rational Imind. The overall persona 

of a person 
changes 

because with a perfect body, they get a 

clean soul and a calm mind. Practicing yoga at least once a 



day will only help the students in becoming better human be-

ings. They will also start performing well academically and 

otherwise. 

Yoga teaches the students the art which can be used to macte 

any other sport like tenacity, perseverance, focus, concentra 

tion and respect for fellowv beings. Yoga can make a student 

all rounder and this change in the personality can never go 

unnoticed so the child will feel more confident. The overall 

the world about the child and the child's about 

opinion 
him/herself will becone better. Thus, yoga is a boon which 

benefits a student in his early life and will continue doing the 

same for a long time. 

Yoga improves your blood circulation. This means better 

transportation of oxygen and nutrients throughout the body. 

Improved blood flow also indicates healthier organs and glow 

ing skin. 

Yoga teaches how to control and how to balance. With regular 

practice, your body will automatically assume the right stance. 

Practicing yoga on regular basis uplifts your mood instantly 

as it leaves your body with refreshing energy. 

Practicing yoga on daily basis enhances the blood circulation 

in the body. This enables oxygenation in the body due to which 
there is a significant reduction in the blood pressure as the 
body calms down. 

The internal organs are massaged when students practice 
yoga, thereby increasing their resistance to diseases. Also, 

once students are attuned to their body, after years of practice. 
students will be able to tell instantly if their body doesn t 
function properly. 

When yoga is performed on the regular basis, the anger greatly controlled. The breathing and meditation calm e 
duction in hostility means reduction in blood This 
nervous system, thereby decreasing anger and hostility. 

automatically enables a stress free and healthier approach 
towards life. 

pressure. 

Re 
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HELLENISTIC AND INDIAN 
AMALGAM IN THE REALM 

OF PHYSICS 

Rajeev Kumar, 
Dr. Raj Kumar Singh, 

Dr. Amit Kumar, 

Dr. Sharad Pawar", 

Ranjan Kumar, 

This chapter explores the intermingling of Hellenistic and 
calm of physics, The Hellenistic period hdan philosophies in the period. 

characterized by the spread of Greek culture and ideas following the 
OnQuestssof Alexander the Great, witnessed a flourishing of scientific 

un the heart of Hellenistic physics lay the philosophical 
dtions of Plato and Aristotle, whose works articulated fundamental 

mninles about the nature of reality and motion. Plato's Timaeus 
ated a cosmology grounded in geometric forms and idealized 

nutures. positing a harmonious universe governed by mathematical 
nciples Aristotle. in his Physics., explored the concept of natural 

otion and the dynamics of elements, laying the groundwork for 
mpirical observation and classification. In the annals of intellectual 

story. the svnthesis of Hellenistic and Indian philosophies represents 
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knistIC and Indian Elemcnts 

Vwnot thought. This, amalgamation, particularly in 
Nhns of cultural Cxchangc. Rooted in diversc 

wns as a lestament to the universality of fhuman 
Nli an Indian philosophies share 

foundational hupcd our understanding of the physical word witnesed a fascinating cross-pollination of ideas. wl Curents flowed freely across continents, sparking nhupng the course of science. In this fertile ground, SOmed between the Hellenistic world, steeped Greek thought, and the Indian subcontnent, Nuitive philosophies of the East. This chapter delves 
C analgamation of Hellenistic and Indian elements their harmonious blend and lasting impact NCtg of the universe. 

tN philosophy. Indian philosophy. physics, cros. 
deas. intellectual exchange, scientific inowi. 

NY. Tucural motion. the universality of human inguirv 

TEeS avergence 

ndrnls of this intellectual exchange began with the 

cu erinder the Grcat in the 4th century BCE Greok 

u in India. encountering a civilization brimming with 

m eserv ations. intricate mathematical systems, and 

ontemplations on the nature of reality. This encounter 

mEression. influencing Greek ideas about cosmology. 

nd even medicine. Meanwhile, India actively absorbed 

ncagts. indian astronomers adopted the zodiac and refined 

esaning of planctary movements using Hellenistic models. 

attermanca reatises blossomed, incorporating Greek geometrical 

etods nd n0tations. These cross-cultural dialogues laid the 

ors or i remarkable synthesis in the realm of physics. 

he armony of the Cosmos 

ne of the most striking examples of this amalgamation is the 

met of cosmological models, While the Greeks envisioncd a 
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uiverse centered on Earth. Indian theories embraced a vast, cyclical 
cosmos, 

ofien featuring multiple layers or realms. The confluence of 
these ideas led to the influential "concentric spherc'' model, championed by astronomers like Aryabhata and Ptolemy. This model pictured the 

celestial bodies, offering a framework for understanding planetary 
Earth nestled w within concentric spheres carrying the plancts, stars, and 

motions and. orbital periods. 

Unveiling the Mysteries of Matter 

Beyond celestial mechanics, this intellectual dance impacted 

our 
understanding of matter itself. Greek atomism, championed by 

thinkers like Democritus, proposed the universe as composed of tiny, 

indivisible particles. This resonated with Indian notions of 'anu," 

intinitesimal particles constituting the essence of the matter. However. 

Indian thought extended beyond atoms, venturing into the realm of 
subatomic particles with concepts like Tejas," a subtle energy believed 
topermcate the universc. These diverse perspectives laid the groundwork 

for future investigations into the fundamental nature of matter. 

The Symphony of Numbers 

Another crucial area of convergence was mathematics. Gireeks 

excelled in geometric proofs and rigorous logic, while Indian 
mathematicians possessed a knack for number theory and computational 

algorithms. This fusion led to significant advancements. The decimal 
sVstem, with its place-value notation and zero, blossomed in India. 

later influcncing the IslamiC world and eventually permeating the 
Western world. Trigonometric calculations, crucial for astronomy and 
navigation, were refined and expanded upon through collaborations 
between Hellenistic and Indian mathematicians. 

Echoes of Influence 

The impact of this intellectual partnership transcended its timne 
and place. Islamic scholars, heirs to both Greek and Indian scientific 
traditions, built upon these foundations, further developing 
mathematical and astronomical knowledge. This enriched inheritance 
cventually reached Europe, sparking the Scientific Revolution and 
paving the way for modern physics. 
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umsights nto the nature of cxastcnce and comsciousncss 

Bridging East. and Wet 

The convergence of Hellensstc and Indan philosophies 
fert1le cxchange of dcas. enriching boh traditions with 

on the nature of realty and the workings of the 
Central to this synthess was the concept of unversal principles 

gVeIng the phy sical world. tramscendimg cuitural boundanes and 
inunstoc barers 

One of the most notable figures in ths dialogue was the Greco 

SustL ho ffourished during the carty cetunes BCE Yavmacharya's RaA s stron0mer and mathermatician. Yavacharya (Yavaran 

nfluenced by both Greek and Indian thougt cpify the fusie 
fathematical precision with metaphysical isight. laying the 

guntaork for later developments stronomy and cosmology 

Erploring the Legacy: Phy sics and Bey ond 

The legacy of the amalgamation of Hellenistic and indian 

ciements in physics re erberates through the cornidors of scientific 

and philosoph ica l discourse. From the mathematical 

foatons of Ayabhatz to the celestial observatios of Prolemy 

he sye of East t and West shaped our understanding of the 

nrofound ways 
Moreover. this synthesis trariscends the comfines of pysaCK 

pemetine fields zs diverse as ethics. acsthetics. 2nd spirituality In 

e Rharz2d Gita. the cosmic discourse between Lord Krstna and 

Arua reflects 2 profound engagement with the ethical dimetsios of 

aD0 nd duty. resonating wTth the StOnc princples of morzl vitge 
und seif-ralation 

Concusion : Toward a Lnified Lnderstanding 
As we reflect on the amalgarmation of Hellenstic and indian 

mets n physics. we are reminded of the timeless Quest far 

eTsSanding that transcends cultural boundarics and temporz 
SS n the synthesis of diverse traditions. we find he seeds of 
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Ien the plualts of human epenenee while embracing the unity of mteati) and the promse of a morr integrated worldvicew one tha 
Kitles In thechupteN that tollow, we will delve deccper into 

the tervOnN 
otllellenisic and Indian philosophies, cxploring then understanding of reality. conscioUsness, and the 

alure ofuenCe Through this journcy of inquiry and discovery, we 
INÀUNOr lo unracl the msteries of the universe and illuminate the Mth toward a nore harmoni0us Nynthesis of knowledge. and wisdom 

This chuer as toolera fulI-length perspective on t the amalgamation ollellenslic and Indian elements in physics. We can further prsonal1ze 
t by Ineluding speeitic cxamples of scientilic advvancemcnts or key 
tigurs nolved in this erchange. Delv ving deepcr into specific arcas of 

phses where this tusion was particularly impactful. .Exploring the philosophical implications of this eross-cultural I dialogue and its relevance 

to contenpoary scicntilic advancements. 
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\bstract 

THE AMALGAMATION OF 
HELLENISTICAND INDI, 

ELEMENTS IN HISTORY 

Historical Background 

Dr. Raj Kumar Singh' 
Rajeev Kumar 

The fusion of Hellenistic and Indian elements stands as a 
Cslament to the rich tapestry of cultural exchange that characterized 

ancIent Eurasia. The interaction between these two civilizations, 
fcilitated by trade routes and conquests, led to a profound blending 

of ideas, art. philosophy, and governance. This chapter explores the 

hrsorical context, key influences, and lasting legacies of this unique 
amalgamation.Across the ancient world, vibrant cultures interacted, 

their threads weaving fascinating tapestries of exchange and 

Iransformalion. One such story is the remarkable amalgamation of 

lisllenistic and Indian elements, a cultural symphony played out over 

centuries on the canvas of history. This chapter delves into the rich 

Lapestry of this cross-pollination, tracing its historical roots. artistic 

The Hellenistic period, which began with the conquests of 

Alexander the Great in the 4th century BCE, marked the spread of 

Greck culture across vast territories, including parts of modern-day 

Greece. Egypt. Persia, and CentralAsia. Meanwhile, Indian civilization 

lourished in the subcontinent, with the Maurya and Gupta empires 

Cmerging as powerful political and cultural forces. 

Department of History S.M.P. Govt. Girls P.G College Meerut 
Department of Physics S.M.P. Govt. Girls PG College Meerut 

eypressions, and lasting impacts. 



Amalamtion of 
llellenistic and Indian Flements 

Interactions and nfluences 

The convergence of Hellenistic and Indian civilizations was 
prmarly driven by trade along the SiIk Road and the Indian Ocean 
routes Gireek merchants established settlements in the northwest 

regions of the Indian subcontincnt. fostering cultural exchange and cross-cultural dialoguc. Morcover. the campaigns of Alexander the 

Great brought Greck soldiers. administrators, and artisans into dire 

Contact uith Indian socicties, lcading to the exchange of ideas and 

practice 
Art and Architecture 

ofllellenistic and Indian clements is evident in the art and architecture 
One of the most VIsible manifestations of the amalgamation 

of the period. The Gandhara School of Art. located in present-day 
Pakistan and Afghanistan, exemplilies the synthesis s of Greck and Indian 

artistic stvles. Statues of Buddha and Bodhisatlvas, sculpted in 

classical Greck tradition, feature idealizcd human forms and drapery 
reminiscent of Greek sculptures. Meanwhile, the use of Greco-Ro 

architcetural elements, such as Corinthian colunmns and pcdiments eo 

be observed in Buddhist stupas and monastic complexes across the 

Indian subcontinent. 

Philosophy and Religion 

The encounter between IIellenistic and Indian philosophical 

traditions enriched both civilizations. Greck philosophical idcas, such 

as Stoicism and Epicureanism, found resonance among Indian 

intellectuals, contributing to the development of schools of thought 

like the Sarvastivada and Mahayana Buddhisnm. Conversely. Indian 

concepts of karma, dharma. and reincarnation inlluenced Greck 

philosophical discourse, as cvidenced by the writings of philosophers 

like Pyrrho and Apollonius of Tyana. 
Political and Administrative Systems 

The administrative structures of Hellenistic kingdoms and 

Indian enmpires also experienced mutual influences. The concep o 

centralized monarchv. prevalent in both |lellenistic and Indian pol1ties, 
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lcilitate| t the intcgration of r diverse ethnic and cultural groups within 

vast 
mperal lerritories. Furthermore, the dissemination of Greek 

admnistrative pracices, such as coinagc, urban planning, and 
burcauICY, . contrilbuted to o the standardization of governance systems 

the Indm subcontinent. 
The Spark ofContact 

Amalyamation of lellenistic and Indian Elements 

Our journey begins in the tumuluoUs aftermath of Alexander 

the Great's conquests. 1is campaigns reachcd the Indus Valley in 326 

BCE. planting the sceds of Hellenistic influence in the fertile soil of 

Indian 
civiization. Trade routes likc the Sik Road flourished, fostering 

a 
vibrant exchange of ideas, goods, and philosophies. The rise of 

kingdoms like the Indo-Grecks and Kushanas further cemented this 

interactiOn, crcating a crucible where Ilellenistic acsthetics and Indian 
spiritualism intermingled. 

A Fusion of Form and Faith 

lo the realm of art, the results were brcathtaking. Gandharan 

art, born in the northwestern regions of the Indian: subcontinent, stands 

as a 
testament to this fusion. Hcllenistic sculpting techniques breathed 

life into Buddhist narratives, with flowing draperies adorning serene 
Buddhas and l intricately carved f friezes depicting epic tales. The iconic 

image of the Gandharan Buddha, with its idealized features and draped 

robes. reflects the harmonious blending of Greek sculptural traditions 
with Indian spiritual sensibilitics. 

Beyond Stone and Canvas 

The exchange transcended visual forms. Philosophical and 

religious systems engaged in a dynamic dialogue. Greek ideas on logic 

and inguiry resonated with Indian intellectual discourses, influencing 

the development of Buddhist cpistemology. Conversely, Indian 
concepts of karma and dharma found receptive audiences in the 

Hellenistic world, enriching their cthical and spiritual landscapes. 

The Resonance of Echoes 

The impact of this amalgamation extended far beyond the 
immediate historical context. Greco-Buddhist art travelled along the 
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SK Road, intluencing artistic expressIOns n Central Asia and beyond, The legaeV of this cultural interaction lives on n arclhitectural \ styles, Iiterary raditions, and even culinary custonms. Even tocday, cchoes ot 
this ancient dialoguc can be found in diverse fields, from archacology and art hustory to plhilosophy and l comparative religion. 
Challenges and Controversies 

lowever, this narrative Is not wvithout its complexities and 
controversiCs QuCsions still linger about the cxtent of cross-cullural understanding and the agency of local populations in shaping this 
artistic sDthesis. Debates continuC On whcther the lIellenistic clements 
served as I1ere oInamentation or played a deeper role i in the cvolution 

of Indian artistic and religious expressions. 

A Tapestry of Significance 
In conclusion, the amalganmation of Hellenistic and Indan 

clements stands as apowertul testamcnt to the transtormative potential 

of cultural exchange. It is a story not just ofartistic brilliance, but also 
of intellectual curiosity, religious tolerance, and the enduring human 

capacitv to create something new and beautilul trom the meetine of 

div erse traditions. By studyng this historical tapestry, we gain a deener 

understanding of the interconnectcdness of human cultures and the 

vibrant dvnamism that emerges Irom their nteractions. It reminds as 

that history is notl a lincar progression of isolated civilizations. bu 

rather a kaleidoscone of interactions, where thrcads from afar can weave 

themselves into the very fabrie of our own identitics. 

This chapter merely scratches the surface of this fascinating 

story. Each branch ofthis historical tapestry merits further exploration. 

from the intricacies of Gandharan iconography to the philosophical 

dialogues between Hellenic and Indian thinkers. As we delve decper 

Into this rich chapter of human history, wc not only expand our 

knowledge of the past but also gain valuable insights into lhe 
complevities of intercultural communication and the endurng powel 
of ereative collaboration. 

l64 

Conclusion 

The amalgamation of Hellenistic and Indian clements left an ndelible imprint on the cultural, artistic, and intellectual landscapes 
of 

Lurasia. Thhrough trade, diplomacy. and conquest, these two CIvilhzatIons Iranscended geographical boundari Ies to engage in a fruitful 
Cvchange of ideas and values. The enduring legacy of this interaction Is eVident in the shared artistic motifs, philosophical concepts, and 
administrative structures that continuc to shape the cultural heritage 
ofmodern socictics. In conclusion. the fusion of Hellenistic and Indian 
clements represents a remarkable chapter in the annals of human history. underscoring the 

cultural synthesis. 

and the enduring legacy of intercultural exchange. As we reflect on 
this historical phenonenon, we gain valuable insights into the 

complexities of human civilization and the boundless potential of 
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tbstract 

AMALGAMATION OF 
HELLENISTIC AND INDIAN 

ELEMENTS IN DRAVING AND 
PAINTING: A COMPARATIVE 

STUDY 

Ranjan Kumar' 

Dr. Raj Kumar Singh 
Rajeev Kumar' 

Dr. Amit Kumar 
Dr. Sharad Pawar 

The fusion of Hcllenistic and Indian clements in drawing and 

painting represents Sa fascinating cross-cultural exchange that occurred 

during ancicnt times. This research paper delves into the historical 

context, artistic techniques, and thematic influcnces that characterize 

this unique amalgamation. Drawing upon archacological findings, art 

historical analysis, and cultural studies, this paper aims to explore how 

the convergence of Hellenistic and Indian artistic traditions gave rise 

to a rich tapestry of visual expressions. By examining specific artworks 

a Department of Drawing and Painting S.M.P. Govt. Girls P.G. College 

Meerut 

b Depart1ment of History S. M.P. Govt. Girls P.G College Meerut 
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and motifs. this study sheds light on the diverse ways in which artists 

irom both traditions synthesized acsthctic principles, religious 



Amalgamation 
ofllellen1stie and Indian Elements 

ImboltNI1, and 
socio-cultural narratives. Through a 

comparat1ve mterconnetednessofancient t eiviizations and the enduring egacy of 
pproach. thus paper sccks to decpen our understanding of the 

artiste change. This rescarch paper also examines the fascinating artisic dalegue bcwcen llellenistic and Indian cultures, focusing on 
thet antalganation in drawing and painting techniques, styles, and 
subcet matter. Bv delving into historical trade routes, political nteractions, and plhilosophical exchanges, we uncover the 
Lround w here these scemingly disparatc traditions converged. lead1ng 
lo the birth of unique artistic cxpressions. The paper analyzes specific 
Lanples from the Gandharan school. Indo-Grcck coinage, and I Mughal mniatures, highlighting the fusion of naturalistic Hcllenistic forms 
withevpresive Indian symbolism and vibrant color palettes. Finally. 

It evplores the lasting impact of this cross-cultural fertilization on the 

fertile 

alution ofAsian and Western art lorms, demonstrating the power of 

artistic exchange in enriching and transforming creative horizons 

kewords 

Introduction 

Amalgamation, Hellenistic, Indian, Drawing, Painting, Cross. 

cultural exchange, Artistic traditions, Symbolism. 

The fusion of artistic styles and motifs bctween the Hellenistic 

and Indian civilizations holds a significant place in the annals of art 

history. This paper aims to investigate the multifaceted interactions 

and influcnces that shaped the visual arts of both cultures, leading to 

the emergence of a distinctive amalgamation. Drawing upon primary 
sources, archacological evidence, and scholarly discourse. this study 
sccks to unravel the complexities ofcross-cultural exchange and artistic 
innovation in ancient times. The vast exchange of ideas and goods 
along the Silk Road fostered an artistic dialogue between seemingly 
distant cultures like thc Hellenistic and Indian civilizations. This paper 
deles into the fascinating amalgamation of their drawing and paintng 
Iraditions. revcaling a vibrant tapestry woven with naturalistic forms, 
Cpressitc narratives, and rich svmbolism. We begin by traversiny e 
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historical landscape. exploring the key events and interactions that 

Amalganation of Hellen1stic and Indn Elements 

facilitated this artistic fusion. Subsequently, we zoom in on specific 
camples from various periods and I regions, dissect1ng the interplay of 
|ellenistic and I Indian elements in their tcchniques, styles, and subject 

matter. Finally. we ponder thc lasting legacy of this cultural exchange. 
tracing its intluence on thc artistic cvolution of both hemispheres 
Historical Contex 

The Hellenistic period, characterized by the expansion of Greek 

intluence across the Mediterrancan and beyond, witnessed a vibrant 
exchange of ideas, trade, and artistic practices. Concurrently, India 
Cxpericnced a period of flourishing artistic endeavors during the 
Mauryan and subsequent Gupta dynasties, marked by profound 

achievements in sculpture, architecture,. and painting. It was against 

this backdrop of cultural dynamism that the interaction between 

Hellenistic and Indian civilizations s unfolded. The seeds of this artistic 

dialoguc were sown around the 4th century BCE with the conquests of 
Alexander the Great, expanding Greck influence into Central Asia. 

Trade flourished along the Silk Road, fostering cultural exchange and 
artistic cross-pollination. The establishment of Indo-Greek kingdoms 
further blurred cultural boundaries, leading to the emergence of unique 
Greco-Buddhist. art forms. Centuries later, the Mughal Empire in India 
witnessecd a renewed interest in Hellenistic elements, resulting in 

captivating artwork that blended Indian and European aesthetics. 
Artistic Techniques and Materials 

Central to the amalgamation of Hellenistic and Indian elements 

in drawing and painting were the shared techniques and materials employed 

by artists ofboth traditions. The use of frescoes, mural painting, and stone 

carving facilitated the transmission of artistic ideas and aesthetic 

sensibilities across geographical boundaries. Moreover, the adoption of 

new pigments, brushes, and surface preparations enabled artists to 

experiment with novel approaches to representation and composition. 

Thematic Influences and Ieonography 

The convergence of Hellenistic and Indian artistic traditions 
gave rise to a rich tapestry of thematic influences and iconographic 
motits. From the depiction of mythological narratives to the portrayal 
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ot dette tndccestal bemps, artists drew inspiraton from a diversc ireck mvthological figures wIth Idun geoh ad poddesses resulted in hybrid orms that rellected the 

aleaation ot llellenni md ndn Ilemeul. 

hCeI 1tute ol culuwalexchange 

Cae Sudies 

This sCcen enes specitic artworks and artilacts that Cvempl1t the amalgamation of |lellenistic and Indian 
drawing nd pamting. Irom the Gandhara school of art to the Ajanta cINCs, these case studies ofler insights into the stylistic evolution, 

this crossCultural cncounter. Gandharan art: This school. centered in 

themtie preoccupations, and technical innovations that ccharacterized 
prescnt- day Pakistan, famously combincd Hellenistic realism in 
depicting human figures with Indian drapery styles and Iconographic conventions. Sculptures and paintings showcase the Buddha with 
lowing robes, expressive drapcry folds, and serene facial expressions. retlecting | lellenistic influence on Indian Buddhist imagery. Indo-Greck 

coinage: These coins display a fascinating meld of Greek and Indlas 
artistie sensibilities. Portraits ofrulers exhibit Hellenistic features and 

clements In 

hairstyles, while the reverse sides often depict Indian deities and 
symbols. demonstrating the cultural integration within these kingdonms 
Mughal miniatures: The vibrant Mughal miniature tradition 
incorporated Europcan techniques like perspective and realistic shading 
while retaining distinctive Indian elements like vibrant colors, intricate 
patterns. and emphasis on storytelling. This fusion, evident in works 
like Jahangir Receiving a Scholar, exemplifies the artistic exchange 
that occurred during the Mughal era. 
Religious and Philosophical Significance 
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Beyond their acsthetic appcal, the amalgamation of Hellenistc 
and Indian clements in drawing and painting bore profound religious 
and philosophical signilicance. The representation of divinities, cosme 
cycles, and esoterie doctrines served to convey metaphysical truths 
and spiritual aspirations. Through the language of symbols and 
allegories, artists sought to clucidate the mysteries of eNiStence and 
the interconnectedness of all things. 

Conclusion 

In conclusion, the amalgamation of Hellenistic and Indian 

clements in drawing and painting cxemplifies the richness and 
complexity 

ofcross-cultural. Cxchange in ancient times. By transcending 
geographical boundaries and cultural differences, artists forgeda visual 

languagc that continues to captivate and I inspire audiences to this day 

As swee rellect upon this fascinating chapter in the history of art, we are 
reminded ofthe enduring power of creativity to unite diverse traditions 

and 
illuminate the shared humanity that binds us all. above examples 

highlight the diverse ways in which Hellenistic and Indian elements 

were 
amalgamated in drawing and painting. The focus on: anatomical 

accuracy and naturalism borrowed from Greek traditions blended 
seamless/ly with Indian expressive symbolism: n and vibrant color palettes. 
This 

cross-cultural pollination resulted in artworks that transcended 
geographical boundaries, conveying universal themes and emotions. 

The Mughal miniatures. 
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Abstract 

Assistant Professor, Department of Teacher Education S.M.P. Govt. Girls P.G. College Madhavpuram Meerut, (U.P.) India 

Dr. Ratan Singh 

Teacher Education play important role in women empowerment. In present 
scenario most teachers in early grades(Primary Education) of schooling 
are women, while men comprise the majority of educators in higher 
education .In primary Education percentage offemale teacher in India 
was reported at 55.52% in 2021 according to world bank collection of 
de velopment indicator 's. In India teacher 's are given the highest salary 
Teacher Education is playing a important role in women empowerment 
because it makes able them to reply to challenge, to comfort their 
traditional role and change their life. Teacher Education is one of the 

mediums to extend the message of women empowerment. However rich 

and humongous our country is no goals or dreams of our citizens will 

be achieved withoul effect Teacher Education. Teacher Education not 

only educates a person but also helps her realize that she is a very 

important part to the sociely. Occupational achievement, self-awareness 

and satisfaction are among the many things that can be ensured by 

effective use of Teacher Education. According Pandit Jawahar lal Neh1ru 

y a women is educated can be able to make her family Educated Then 

Can because empowered. Teacher Education helps the women not only 

gained knowledge but also enables her to gaining confidence Teacher 

Education women, plays an inportant role in a famnily deuling with moral 

and financial support to the family 

Empowerment. 
Keywords: Teacher Education, Social empoverment, Eeonomics 
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Introduction 
Recent Isses and Challenges of Teacher Educallon 

In present scenario most teachers in early grades (Primary Education) of schooling are women, while men comprise the majority of educators in higher education .In primary Education percentage of female teacher in India was reported at 55.52% in 2021 according to world bank collection of development indicator's. Moreover, research shaping knowledge and practice is most commonly supported at or in affiliation with institutions for tertiary levels of education. Only 35% of main or first authors are women (Bello and Galindo-Rueda, 2020). This not only suggests that female researchers may have less opportunity to both enter and advance in their fields but more critically, that much research, including research on syllabus and curriculum on teacher education, may be developed by men to be utilized by and for a majority workforce of women. Higher education is understood to be the site of knowledge production and knowledge validation . In order to challenge and change traditional knowledge and practice in teacher education and teaching, attending to gendered stories of teaching, learning, and teacher education is of prime significance. 
Female Teacher's teach with depth and clears concepts. Most of us believe them to be calm and cool by nature. They can deal with love and patience with the learner. Students feel comfortable when the teacher is female (like a Mother). Teaching has always been one of the most desirable professions in India considering the wide range of opportunities it offers. Teaching also favourite profession of women. Teaching in a government school is one of the most profitable jobs high salary packages along with other benefits. However, it loses some of its shine in the private sector but mostly holds its ground for the salary that it offers. 

To become a Teachcr, aspiring candidates can pursue relevan undergraduate and postgraduate courses in the subject that they want to teach followed by teacher training courses along w a compulsory B.Ed degree. India is home to several top B.D 
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colleges across the country, that enrol students on the basis of 

both merits as well as B.Ed entrance exams. 

The salary of a teacher tends to vary depending upon the 
level that they are employed. A primary teacher might earn 
minimum INR 50000 per month while a high school teacher 

will earn INR 70000 per month. 

A government teacher in India earns a starting salary of INR 

70000per month in average while a private teacher earns INR 

20,000 per month in average which is 22% below the national 

average. 

Teachers are also employed across various online platforms 
month. 

with an average salary of around INR 25000 per 

The salary of a teacher also depends on the se that they are 

associated with. The salary of a government school teacher 

usually ranges between INR 6.0 LPA- 12.0 LPA, difference in 

Proportions of Female Teachers in Different States Proportions 

of female teachers vary enormously in different states. Kerala has 

the highest proportion of female teachers. There are four other 

states where the proportion of female teachers is moderately 

high. In these states, the teaching profession could be said to 

be feminized. There are 11 states including Rajasthan where 

proportion of female teachers is considerably lower than the 

all India average. These include Bihar, Jharkhand Madhya 

Pradesh, Chhattisgarh, UP, and some of the eastern states West 

Bengal, Assam, Arunachal Pradesh, Tripura and Orissa. In the 

last twenty years, recruitment of female teachers has heen given 

much importance in policy at primary level under Operation 

Blackboard and DPEP (District Primary Education Programine), 

and a primary and upper primary level under SSA (Sarva Shiksha 

Abhiyan), Operation Blackboard, 1990 explicitly recommended 

that all schools should have at least two teachers, one of whom 

should be a woman. This reflected the concern ofNPE (National 

Policy for Education), 1986 on the need to increase the number 

of female teachers and also new education policy 2020, 
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There are a some qualitative studies which indicate that 
female teachers have a much more positive impact on primary education quality than male teachers. However, weaknesses of 
female teachers also come up. The first of tlhese is a study in 

Hardoi district in UP (Jha and Bhardwaj. 2001) which included 
a large number of interviews with all stakeholders in primary 
education in rural areas. Education authorities and teacher 
trainers felt the role of female teachers to be critical for students 
in classes l and 2. 

They also reported that they found women teachers to be 
more sincere and less involved in politics. The perceptions of 
children were also positive. The reasons. included. "Female 
teachers make us understand well; they do not snub us if we ask 
questions they are more sympathetic, they are more affectionate". On the flip side, it was felt that female teachers come late to school; and that female teachers want preferential treatment-to be posted to urban areas or to roadside villages. 

A second study explored teacher motivation in 10 urban and rural government primary and upper primary schools in Tonk district in Rajasthan in 2004-05 (Ramachandran et al 2005). The study reported on perceptions of male and female teachers based on interviews and focus group discussions 
Female teachers said that male teachers were more interested in local politics and other issues and took less interest in their work. 

Male teachers also felt that female teachers were more motivated about their work, interacted well with children, and were less aggressive with children. At the same time, they said that female teachers tended to take more leave because of their home-making responsibilities 
The study also found that both male and female teachers were just not engaged with issues of increasing bond with children and improving children's study levels. Even the more motivated teachers were primarily concerned with their presence 
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in school each day, compiling and sending the nccessary data, 
and maintaining disciplinec. 

Education is the right of all the citizens of a nation Teacher 
Education is the most powerful instrument to enhance capabilities 
of an individuals and to achieve the desired objectives for the 
economical and social development of a country. A Chinese 
saying rightly points out "if you are planning for one year, plant 
grains if you are planning for l10 years, plant trees if you are 
planning for 100 yearS plant men". 

Teacher Education is playing very important role in women 
empowerment because it empower them to reply to the challenges, 
to confront their traditional role and change their life. So that 
we cannot ignore the importance of Teacher Education in the 
context of women empowerment and India ready to becoming 
superpower in recent years. Teacher Education ofwomen is the 
most powerful tool to change the position in society. Women 
education in India has been a need of the hour, as education is 
a foundation stone for the empowerment of woman. Teacher 
Education also brings a reduction in inequalities and functions 
as a means of improving their status within the family and 

develops the concept of participation. Women empowerment is 
the pivotal part in any society, state or country. It is a woman 
who plays a dominant role in the basic life of a child. Women are 
an important part ofour society. Teacher Education as means of 
empowerment of women can bring about a positive attitudinal 
change. It is therefore, crucial for the socioeconomic and political 
progress of India. The Constitution of India empowers the state 
to adopt affirmative measures for prompting ways and mecans 
to empower women. Education significantly makes difference 
in the lives of women. 

Women Empowerment is a global issue and discussion 
On women political right are at the forefront of unany formal 
and inlor1mal campaigns worldwide. TIhe concept of women 
empowerment was introduccd at the international women 

conference at Nairobi in 1985. To see the development in 
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women education India is supposed to upcom ing super power 
of the world in recent years. Women The increasing change in women 
education, the empowerment of women has been recognized 

as the central issue in determining the status of women. For 

becoming super power we have mostly to concentrate upon 
the women's education. By which it will force on women's 
empowerment. As per united national development fund for 
women the term women's empowerment means: 

To get knowledge and understanding of gender relations 
and the ways in which these relations may be changed. 
To develop a sense of self-worth, a belief in one's ability to 
secure desired changes and the right to control one's life. 
To get ability to generate choices exercise bargaining power. 
To get ability to organize and influence the direction of social change, to create a more just social and economic order, nationally and internationally. Teacher education represents itself as a milestone for women to empower by facing many challenges to come out of their traditional role of woman. 

Teacher education leads a woman to 'Complete living with: Self-con fidence:- Teacher Education helps the women not only in gaining knowledge but also enables her to earn a living. 
Essential requirement of life: - Money is Essential requirement in maintaining life and education helps in 

preserving Life. 
Family wvelfare:- An educated women plays an important 

role in a family, dealing with moral and financial support 
to the family. 

Involvement in political and Social activities:- Teacher 
cducation helps women to have a better understanding o 
social and political processes beyond the home in far reachin8 social and political action. 
social structure and makes her a wise citizen with effective 
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Complete Living:- Complete living includes being physically 

and mentally strong. 

Relation Between Teacher Education and Women 

Empowerment 

Teacher education definitely lift up women's status whether 

she contribute in the income of the family . 

Enhancing their confidence 

lift up their status in the family and society 

Bring awareness about their rights 

Boost up their self-esteem 

Increasing their self-efficacy 
Reducing their dependency 

bringingup of their children 

Increase their mobility 

183 

Open up career opportunities 

Conclusion 

In conclusion, we can say teacher education play important 

role in women empowerment. the number of women in progressed 

in every field of success and it is to possible with Higher 

education. Women play and important role in making a nation 

progressive and guide it towards development. The education 

of women is the most powerful tool to change the society. 

Teacher Education also helps them in garnering information 

through the computer all over the world. Education not only 

educates a woman but enables her to take decisions and accept 

responsibilities at her home and outer world. Education helps 

a woman to understand her rights to equal treatment like a man 

in the society of this nation. Now in the 21 st century when 

women are coming out in each field, empowering them is truly 

essential. By 2023 India is poised to be a superpower developed 

cOuntry and hence we cannot neglect the importance of women 

ndaatinn in re ference to women empowerment. 
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Abstract 

A REVIEW ON THE SCIENTIFIC ACI HIEVEMENTS IN THE HELLENISTIC PERIOD 

Dr. Daisy Verma 

Science is currently defined. as a discipline of knowledge baset 
on observalion experiment and e examination. Hellenistic Greek is the historical period of the country following classical Greece between 

the deaths of Alexander thc Great in 323 BC and annexation of the 
classical Greck Achacan League heartlands by the Roman Republic 

In this revicw paper we have discussed that the Greck sCientist in 

various ficlds like physics, mathematics, astronomy and lastrology and 
medical sciences had discovered many new concepts in that time. These 

discoveries broke many myths and mis-conceptions. 

A key explanation for powerful advancements in Hellenistie 

science was the crcation of applicd sCience. During this period for the 

first time science began to be practically used in an effort to accomplish 

social. political and cultural objectives. The kings and aristocrats began 

to realize that scientific theories, if rcalized, could be used to their 

advantage and had the potential to yield high degrees of power and 

prestige. The carly Ptolemiesapplied theoretical scientific knowledge 

in practical ways to benefit themselves. This is apparent in the 

construction of immense war machines, lechnological innovations. 

revolutionary medical and geographic activity. all of which in tum 
engendered more scientific developments. 

Department of Physics, SMPGG PG College, Meerut, India 

Email: daisy.physicsa gmail.com 

Keywords 

Hellenistic. Scicntific Achievemnents 

Amalgamation of Hellenrstic and Indan Elenets 

Relation between Hellenistic and Physics 
In ancicnt times. the systematic study of fundamental nature 

laws 
was not a huge concern. The concern was staying alive: Science 

primarily of agriculture and eventually engineering to imnprove and 

daily lives of thc growing societies 

Prior to the third century B.C. physics had been a branch of 

philosophy. It was made a separate experimental science by Archimedes 

of 
Syracuse. Archimedes discovered the law of floating bodies or 

specitic gravity and | formulated with scientific exactness the principles 

of the lever, the pulley and the screw. 

In the physical sciences, there were also developments 
Leucrppus(:5"century B.C.E.) refused i to accept the ancient supernatural 

explanations of nature. His student Democritus hypothisedthat all 

matter is 
comprised of tiny particles which were so small that they 

could not be broken up. These particles were called atoms' from a 
Greek word 'indivisible 

In addition he is known for many other significant facts: 

Outlined the mathematical principles the lever, one of the oldest 

machine, Created elaborate pulley systems, Defined the concept of 

the centre of gravity, Created the field of states using Greek geometry 

to find equilibrium states for states for objects that would be lacing for 
modern physicists. 

Hellenistic Achievements in Mathematics 

The discoveries of several Greek mathematicians, including 

Pythagoras and Euclid, are still used in mathematical teaching today. 

Important developments include the basic rules of geometry, the 
idea of a formal mathematical proof. and discoveries in number 

theory, mathematical analysis, and applied mathematics. Ancient 

Greek mathematicians also came close to establishing integral 
calculus. 

183 
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Ihe tist 
Mathematical Crisis: The Square Root of 2 

Aier the Pythagorean theorem was established. the following 

quCson s put lorth l we had a square with cach sIde a unit in 

kength, ad we alho bad a sccond square with double the arca of the 

titt u.iC, how ould the sIde of the sccond square compare to the 

Mdeot thc tirst square" This is the origin ol the qucstion regarding the 
quare vot of2 We know today that the square root of2 i is an irrational i number, 

which Icans that il 
cannot be expressed by any simple Iraction 

loneer, the Grccks were not avware of this, so they kept trying to 

solse this riddle and come up with a valid answer. Try as they might, could not solve the puzzle, and I they finally faced up 

to the rcality that no ratio of two whole numbers could express the 

value of the squarc root of 2. Thc secret of irrational numbers 

carefully kept by the Pythagoreans. The reason for this is that the secret 

ereated a sort of crisis in the very roots of Pythagorean belicfs. There 

Is an ntleresting account (its historical accuracy is not certain) about 

one menber of thc Pythagorcan circle who apparently divulged the 

the Pythagorcans 

eret lo someonc outsidc the brotherhood. The traitor Was thro, 

nto deep waters and drowned. This cpisode is sometimes referred to 

the first martyr of scicncc. llowever, we could also think abou uhie 

person as one of the many martyrs ol superStition, sincc it was not be 

CIentufic aspeet of irrational numbers that was the root cause of his 

homeidc. but rather its religious extrapolations that were seen as a 

threat to the foundation of Pythagorcan mysticism. 

was 

The crisis of irrational numbers encouraged the crcation of 

clever methods ofapproximation of the value of thc square root of 2 

One of the best examples of these is the method described in the 

following chart: 

The Euclidian System 

Fuclid (c.325- c. 265 BCE) was an ancicnt Greck 

mathematician who lived in Alexandria. He was familiar with all of 

the Greck mathematical work that had preceded him, so he decided to 

oTganize all this knowledge in a single coherent work. This work has 
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come down t to us known as The Elements, and is the second bestsell1ng 

book of all times, surpassed only by the Bible. 
The Elements is remembered mostly for its geometry. The 

opening of book begins with different definitions on basic geometry 
extremities ofa line are points, a: straight line is a line which lies evenly A point is that which has no part, a line is breadth less length, the 

with the points on itsell. a suurface is that which has length and breadth 

only. the extremities of a surface are lines. 
There is nothing original to Euclid in the contents of The 

Elements. However, the order of propositions and the overall logical 
structure of the work is largely Et Euclid's creation. It is without a doubt 

The 
Importance of Mathematical Rigour in Greeks s Mathematics 

The Grecks understood something that somehow eluded the 

Egyptians: the importance ofn mathematical rigour. Ancient Egyptians, 
example, cquated the arca of a circle to the area of a square whose 

sides were 8/9 of the circle's diameter. From the perspective of this 
calculation, the value of the mathematical constant pi is 256/81. This 

is a very 
accurate calculation (around half percent error), but 

mathematically incorrect. For the purposes of Egyptian engineering. 

howeve, this hall percent error was not actually important, otherwise 

their impressive monuments would I have collapsed long ago. However. 

ignoring this half fpercent error neglects a fundamental property of the 

Irue value of pi, which is that no fraction can express it. It is also an 
irrational number. 

Egyptians also rounded up other numbers, such as the value 

of the square root of 2 (with the fraction 7/5). By using rounded up 

values, the irrational nature of these numbers was not noticed by the 

Egyptians. The Grecks were obsessed with mathematical rigour; for 

them rounding up was not good enough. They acknowledged the 
Cxactness of the mathematical language. 

185 

one of the most important and influential books ever written and a 

masterpicce of the Greek intellectual tradition. 
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Grcks 
devcloped a 

mathematical knowledge that is, along with 
B not gI ng up n the pursuit ofn mathematical accuracy. the 

istrononns. erhaps the most admirable monument of rtheir intellectual 

aheveents 

The Medical Ficld 

The ancient Grecks also made important discoveries in the 
medcal ficld lippocrates was a physician of the classical period, and 

IN 
Constdered onc of the most outstanding figures in the history of 

mdcinc. Hc Is sometimes even referred to as the"father of medicine 
revolutionized mcdicinc in ancient Grecce by establishing il as a 
Most notably. he founded the Hippocratic school of medicine, which 

dise1pl1nc distinct from other fields, and making medicinca profession 
Other notable Hcllenistic scicntists and their achievements 

include: 
llerophilos(3335-280 BCE), vho was the first to base medical 
conclusions on dissection of the human body and to deseribe 

the nervous system 

Archimedes (c. 287-212 BCE), a geometer, physicist. and 

engineer who laid the foundations of hydrostatics and stas: 

and explained the principle of the lever 

Eratosthenes (c. 276 BCE-195/794 BCE), who measured the 

distance between the Sun and the Earth, as well as the size of 

the Earth. 

Astronomy and Astrology 

The Hellenistic science of astronomy Was one aspect of a 

distinction intellectual culture arising in the ncar cast and western 

Mediterrancan indeed in all threc of the Antigonid, Seleucid and 

ProlmaicEmpires in the geographical areas briefly unified by the 

conquests of Alexander the great during a period roughly extending 

trom late fourth century BCE to the rise of Arabic Astronomy. As a 

result of cultural contacts, some of longstanding and even more ancient 

roots the development of astronomy in this period came to bear the 

empress particularly of Babylonian influence is a key feature of the 
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astronomy in the Hellenistic period: whereas the same time the 
developrment of Babylonian astronomy itself reached its apex in 
Baby 

lonia under Seleucid rule 

The only other astronomer of much importance in the lellenistic age was Hipparchus, who did his most valuable work in 
Alexndriain the later half of the second century B.C. His chief 
contributions were the invention of the astrolabe the preparation of 

the 
beat chart of the heavens known to antiquity the approximately 

correct 
calculations of t#he diameter of the moon and its distance from 

the carth and tlhe discovery of Tthe precision of the equinoxes. His fame 

was 
eventually overshadowed by the reputation of Ptolemy of 

alexendirathe last of the Hellenistic astronomers. 

Initially in classical Greece astronomy was the branch of 

mathematics asstronomers sought to create geometrical models that 

could imitate the appcarances of celestial motions. This tradition began 
with the Pythagorcans who placed the astronomy among the four 
mathematical arts along with arithmetic geometry and music. The 

Greeks also developed the field of astronomny, which they treated as a 

geometrical, three-dimensional models to explain the apparent motion 
branch of mathematics, to a highly sophisticated level. The first 

of the plancts was developed in the 4th century BCE, by Eudoxusof 
Cnidus and Callippusof Cyzicus. Their younger contemporary, 
HeracllidesPonticus, proposed that the Earth rotates around its axis. In 

dhe 3rd century BCE, Aristarchus of Samos was the first to suoeect. 

heliocentric system. In the 2"century BCE, Hipparchus of Niceamade 
number of contributions, including the first measurement of 

nrecession and the compilation of the first star catalog, in which he 

proposed the modern system of apparent magnitudes. 

The Antikytheramechanism, a device for calculating the 
movements of the planets, was the first ancestor of the astronomical 

computer. It dates from about 80 BCE, and was discovered in an ancient 

shipwreck off the Greek island of Antikythera. The device became 
famous for its use of a differential gear, which was previously believed 
to have been invented in the 16" century, as well as the miniaturization 

187 



Amalgamation of Hellenistic and Indian Elements 
and complexity of its parts, which has been compared to that produced in the I8 century. 
Conclusions 

In this review paper we have discussed that Greck researcher considered science as an essential activity. Doing science: and research means exercising criticism as l long as one has strength. Loving wisdom is not compatible with certain ways or iVing. Science arisn 
activity that fights against the annihilation of critical consciousness As the Greeks conceived it, science. deals with two kinds of concerts The first refers to the question, "What is real?" "The answers search for 
identity behind difference (Nature of Being), or for the origin of movement and changes in nature (Causes of Being). The second refer to the question, *"In nature what is happening?" The answers refer o 
related qucstions like "Why it is happening and how it is happening" In science the answers to both concerns are intertwined. Grek 
scientists attempted to build a view of the world that would be 

compatible with a view of human existence. Thus, interest for human 

life and for nature goes essentially together. As a consequence 

philosophy of nature, mathematics astronomy and astrology, medical 

sciences and physics are connected. But the ideal goal of speculatine 

system, unity, coherence and simplicity continues to give direction to 

the actual adventure of our civilization. 
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Abstract penetration of Indo-Grecks, similarly as of sakas. 

pahlavasand 
Kushanainfluenced the government, society, religion,. 

literature and art of ancient India, The extent of Greek influence of 

Indian Civilisation is a most purpose. Regardless of the Greek inlluence 
that was felt by India came within the wake ofAlexander 's invasion of 

the cast and therefore the settlement of Greeks in the Bactrian region. 

Relating to science, modrenwriters admit the greatness of the Greek 

scientists. It is admitted in the literaturc that the Grecks were like gods 

in science and they penetrated into India as so much as Pataliputra. 

The 

INDO-GREEK CULTURE EFFECTS 
ON SCIENCE: A REVIEW 

Dr. Soshal', Dr. Jaivindra Tomar 

Varahmihira, during the Gupta age was in the apprelhend of ro 

Introduction 

science and used variety of Greck technical terms in his works, it is 

conjointly argued that Charakawas influcnced by the works ot 

Hippocrates, the father of Medicine, however there is no proof lo 

substantiate this read. Thus it is tough to conjecture the extent to that 

ancient Indian scientist's scientific knowledge was based on Grccks. 

In this paper, we have a tendency to study the literature and write our 

views on Indo- Grecck culture effects on science. 

The ancient Greeks were the inventorsofa lot ofcomponents 

of civilization than the othcr individuals of the world. These 

T Department of Mathematics, Shaheed MangalPandey Govt. Girls PG 

College, Meerut, Uttar Pradesh. Email: sainisoshal25(@gmail.com 

2Department of Mathematics, V VP G College. Shamli, Uttar Pradesh 
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particularly related to HerodotuS and Thucydides, and also the evolution 
componcnts of f civilization may be viewed among historical writings 
ofDemocracy having foundational seeds in Athens. The Greeks view 

the spirit 
offree inquiry and preferred | knowledge to faith. With solely of the 

world was predominantly secular and rationalistic. It exalted 
arestricted cultural inheritanceof the past upon that to make, the Grecks 

made 
intelcctual and creative monuments that had served ever since 

as 
standards of faccomplishment. Thus in some ways that the onc most 

legacy 
ofthe, ancient Grecce is the civilization in India and ancient era 

is 
especially influenced by the Grecks, particullarlyin Art, language. 

culture and mostly covers the all aspects of Human life. The Greeks 

further worth to the Indian intellect and cultural heritage in varieties 

of 
innttroducing industrial techniques development of astronomy and 

building the great School of Gandharasculptural who's inflowing 
penetrated into the so much corners ofAsia. 

The e Grecks additionally introduced their own architectural and 
sculptural forms, like cupids, friezes and Corinthian columns into the 

Buddhist school. Many Greek mythological figures were incorporated 
into Buddhist architectural works, as well as Heracles, who became 

cquated to Vajrapani. The Greck skills and techniques were endured 

representations ofthe Gautama Buddha mirror the legacy of the Greck 
until the epoch of Gupta. Gupta's realistic anthropomorphic 

creative influence. 

To speak purpose wisc, the primary influence of the Greeks 

was on the divine right theory of kingship. The Indo -Grecks took high 

sounding title like divine kings, sons of gods, etc. and maintained the 

parable of Empire. Even before Indo-Greek rulers established 

themselves in India the services of the Greeks were used. 

Ashokaappointed a Greek as very viceroy of his province. And once 
the Indo-Greek period, a Greek, during the period of Kushans, was 
entrusted vwith engineering work. 

Talking of social life, variety of Greeks figure as donors in the 
inscription of the Karle caves. The Greck mode of sporting hair and 
also the habit of eating in a lying posture came into vogue. Additionally. 
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(nce a number of the Indo-Grccks settled in India, they 
and thes hwame alucnt merchants Even Tamil literature relers to Greck ships convevance cargocs. and the Greck seeliwn t 
Aaveriinamw as termbly prosperous. And a few of the Taml ings unhroken oek bodv-guards 

Contributions of Indo-Grecks 

In the tield of art. the Indo-Greeks did contribute to die cutery art TheY how ed a notew orthy talent in making the portraits of rulers Additionally. the Greck kings adopt a number of the cndemi wasof minting thc cons \lthough Ind1ans failed to absolutely learn the creation of dic-vutting. the cons of Indian rulers werc intluencedby the orceks Indian adopted the . art of placing coins with two dres. the obverse and also the reverse. 

The curous open air theatre that came into being during this perod was directly a Greek legacy. Thc term Yavanikafor curtan shows 
that Ind1an drama. at least on onc purpose, was influenced by the Grcek model. thc Greck form of sculpture intluenced the Gandharaart of the Kushanperod. The school began in the Kabul valley where the (its 
Intluence was the utmost. Consequently. tone author, the terracottasof 
toys and plaques were all influenced by the Grecks. 

The Indo-Greck rulers were the one whose coins carTicd the 
portrait of kings and their names. They were the primary rulers to 
ISsue gold coins. They influenced the Indian Science and astronomy 
Here. we lend to give the outline of the vital facts associated with the 

Indo-ireck contribution in Science & Technology: 
\Mathematics 

Indians w ere the primary to use the decimal number system 
and also the mathematician Aryabhattawas related to it 
in abhataconsidere d the first great mathematician and astronomer as 

ll He gave the alue of pie (3.1416). He introduced some 

Iraordinary prugress. uch as the calculation and rotation of the Earth 
ated t the specitic stars as twenty three hours, fifty-six Minutes 
4lcconds (actual 23:56:4 091) and the length of the year was 

Amalgamation of Hellenistic and Indian Elements 

daso 
hours, 12 minutes 30 ) seconds was just 3 minutes 20 seconds 

vtthe 
length of the ycar. This calculation is called of sidereal year. 

hwcher. there Is a range of r discoveries that have been attr1buted to 

t 
gin of 

ancicnt Greece. As an example we can mention here that 

s10428 BC) explained first time that the Moon shines 

atothe retlected sunl1ght. Thhe Earth spins are attributed to Philolus. 

\iethelexs, the mvolvement through the astronomic sciences by such 

nhan 
astruonomers as 

Aryabhattaand d Brahimaguptawere invaluable and, 

hrsteTIall. 
second I only to those of the ancient Grecks. 

Anowlcdge of f Geometry is retlected in the Sulvasutrasof Sth 

ntun 
BC Aryabhatta( Surya Siddhanta) formulated the rule for finding 

ul the arcas 
(stronomy and Astrology 

One ofthc carliest Indian writings on astronomy and astrology 

although not the carliest, as the Vedanga.Jyotisha is dated to around 

1350 BCE), titled the Yavanajataka or "The Saying (Horoscopy to 

soe) of the Greeks", is a translation from n Greek to Sanskrit made by 

"Yavanesvara" (Lord of the Greeks") in 149 1 50 CE under the rule 

he Western Kshatrapaking Rudrakarmanl. The Yavana jataka 

contains directions on. calculating astrological charts (horoscopes) from 

he tige and place of one's birth. Astrology lourished in the Hellenistic 

Norld (particularly Alexandria) and the Yavanajatakamirrors 

Iological techniques developed in the Greek-speaking world. An 

stronomical mathematical method, like the calculation of the 

horoskopos (2odiac sign on the castern horizon) was used in the 

seice of astrology. Another set of treatises, the PaulisaSiddhantaand 

the RomakaSiddhantas, are attributed to later Greek intluence in India. 

The Paulisa Siddhantahas been tentatively identified with the works 

of Paulus Alexandrinus, who wrote a well-known astrological hand 

book. 

Indian astronomy is widely acknowledged to be influenced by 

the Alexandrian school, and its technical nomenclature is essentially 

Greck. JyotishaVedanga (500 BC) is the carliest source dealing 
completlywith astronomy. It contains rules for caleulating the position 

135 

sofa triangle which led to the origin of Trigonometry. 
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the actual reason for solar and lunar eclipses, stated that the Sun is 
stationarn and the Farth rotates around the Sun, and statecd t that the Eanth 

ofnew and full moon amongst the 27 nakshatras. Aryablhatta explained 
rotates round the larth, and the Earth rotates around the Sun in hs 

N phencal in shapc in his book. Varahanmihira stated that the Moon 
\Medicinc:Mcdicinc, Botany and Chemistry were dealt hy Charaka.and Sushruta( Indians ). Charakasamhitacontains names of numerous plants. herbs from which drug was made. Indian phy sician relicd on plants: the Sanskrit term is ( Oshadhias a result medicine came to he Anown as Aushadhi. The process of pounding and miNing plants 

hok BnhatSamhita (6th Century AD). 

shous the knowledge of Indians in Chemistry. 
lechnology:In the technology also Indians benefited from Central Asia. Kanishkais seen long boots and trousers. Introduction of sirTup by Kushans. Making leather shoes began in their period Kushancopper and gold cons were imitations of Rome 

Embassies were scnt from India to the court of Roman Emperor Augustus27-28A.D. and to Trajanof Roman Emperor in ||0-20 AD 
Operating in glass also was progressing during this period. 

Military Technology: The armed forces of the Indo-Greek 
during their invasion of India must have been quite extended. as 
recommendehy their ability to topple native rulers, however also by 
the scale of the armed reaction of some Indian rulers. The ruler of 
Kalinga. Kharavela. claims in the Hathigumphainscription that he led 
a large armv" in the direction of Demetrius own "army" and 
"Iransports". and that he induced him to retreat from Pataliputrato 

Mathura. A "large army" for the state of Kalinga must indeed have 
heen quite considerable. The Greck ambassador Megasthenestook 
necial note of the military strength of Kalinga in his Indica in the 
middle of the 3rd century BCE. 

Iheir weapons were spears, swords, longbow (on the coins 
o1 Agathoklera) and arrows. Apparently, around 130 BCE the Central 
Astan recurve bow of the steppes with its gorytosbox starts to appeal 
for the tirst time on the coins of Zoilosl. 
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Leadership Capacities in Teacher 
ucation: In the Context of NEP 2020 

Dr. Riclza Rana 
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Magaraha, Mirzapur 
urrently Attached in- Shaheed Mangal Pandey Govt. Girls College, 
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Teacher education is a critical component of any educational 
stem. The effectiveness of teacher education programs directly 

uences the quality of instruction in schools, which, in 
, impacts students' learning outcomes. To enhance teacher 

ucation, fostering leadership capacities among educators 
d administrators is paramount. Teachers, when embraced as 
ders, play a fundamental role in fostering effective classroom 

ching and learning while nurturing a harmonious school 
vironment. The Leadership Capacities of teachers assume 
central role in the creation of a dynamic and sustainable 
assroom atmosphere. 

This chapter deals with the significance of Leadership 
apacities within teacher education, taking into account the 
nsiderations set forth by NEP 2020. These considerations 
cus on enhancing the leadership qualities of educators at 
ery educational tier, ultimately contributing to the delivery 

f high-quality education. 
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~ h" Capacities in Teacher Education ~ 
Leaders 1P . . . 

(on is rnore than JUSt 11npart1ng kno,vt 
Educ_a \ skills; it involves shaping future le dedge and 

edagog1ca . h a ers 
P . . innovate, and navigate t e complex la d Wh0 
can inspire, . . . . n scap 

ducation. Leadership capac1t1es 1n teache e of 
moderne f k"II 1·. reducar 

ass a ,vide range o s I s, qua 1ties, and know} d •on 
encomp I . . I . e ge a 

able educators to exce 111 t 1e1r roles and dri reas 
that en . Ve Posit· 
change ,¥ithin the educational system. 1ve 

1 The Role of Leadership Capacities in Teacher Ed . 
• . . . ucation 

(a) Vision and M1ss1on: Effective teacher d . 
• ·11 • fi e ucation 

programs must 1n-st1 1n uture educators a cl .. 
. ear v1s1on 

and a sense of purpose. A strong educational 1 • • f h 1 • d eader 
has a v1s1on o w at qua 1ty e ucation looks like 

• • k ·t 1· Th" • aotl a 
m1ss1on to ma e 1 area 1ty. 1s involves understandin 
the needs and challenges of the educational syste g 

k. d 1 . m and 
wor 111g towar s so ut1ons. 

(b) Adaptability: The (ield. ~f educat_ion is constantly 
evolving. Effec!ive teacher ~ducators need to be 
adaptable and open to change .• They m~st possess the 
capacity to learn from their experiences, adapt to new 
teaching methodologies, and in~egrate technology into 
their instruction. 

(c) Effective Communication: Communication is 

fundamental to teaching and leadership. Teachers 

who are effective communicators can convey complex 

ideas to students and collaborate with colleagues, 

parents, and administrators. Leadership capacities 

in teacher education should encompass honing these 

communication skills. 

(d) Innovative Pedagogy: Leaders in teacher education 
should encourage innovative pedagogical appro~ches. 
They should empower future educators to expenm~nt 
with new teaching methods and technologieS, fostenng 

. . d . . I h. k. ng their students. 
creat1v1ty an cr1t1ca t 1n 1ng amo . 
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l"cflcctivc Practice: Renectivc }) . .----(c) " . ract1cc 1 • 
teacher leaders. It involves self-· . , , ~ Vital for . l\sscssmcnt l ommitment to continuous imJ)rov an< a c . . cmcnt T, 1 vho engage 111 reflective practice c . .d • . cac 1crs ' • an 1 cnt1 f ''or arowth, adapt their strategics a <l . Y areas 1

1 o , n prov, d b support to their students. c ettcr 

The Impact of Leadership Capacities 011 St ,1 Uuents 
( ) Improved Learning Outcomes: Teache 

1 a . . rs w 10 posses leadership capacities are 1nore likely to c t . s 
I rea e engagma well-structured essons that cater to indiv'd 

1 t:,, • l • • 1 ua student needs. Tl11s resu ts 111 improved learning O t . . u comes and a more supportive learning environment. 

(b) Enhanced St~dent ~~tivation: Educators with 
strong leadership capacities can inspire and motivate 
their students. Tl:ey m~del the behaviour and attitude 
they want to see 1n their students, fostering a positive 
learning atmosphere. 

Higher Levels of Student Engagement: Leaders in 
teacher education should be adept at designing lessons 
that promote student engagement. Active, engaged 
students are more likely to retain knowledge and develop 
a lifelong love for learning. 

The Role of Leadership Capacities in Educational 
Leadership 

(a) Curriculum Development: Educational leaders 
with strong leadership capacities are better equipped 
to develop and revise curricula that reflect current 
educational trends and address the needs of diverse 
student populations. 

(b) Effective School Management: Leadership capacities 
extend beyond the classro01n. School administrators who 
have been through teacher education programs with a 
focus on leadership can 1nanage resources, personnel, 
and operations more effectively. 
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~co,,0 ~ - f -011•11 Dcvclopntcnt: Leadership capaciti- . , ( ) Pro cssl • . es 1n t c 
1-011 extend to fostering professional d eacher cduca 1 • evcto tunitics for educators. Effective leaders re ?tnent oppor . . . d cogn1s . ortancc of ongoing tra1n1ng an support fo t e the unp r eacher 

NEP 2020 and the Leadership Capacities in leac s. 
Education her 

The National Education Policy (NEP) of 2020 . • ·fi c. • th in Ind· Presents a s1gn1 icant re1orn1 in e country's educaf ia re . d . ton syste It introduces various changes an emphasises seve 1 tn. . . . . ra aspect related to leaderslup capac1t1es 1n teacher educaf s 
are key points regarding NEP 2020 and its impact ;on. l-iere 

h. . . n teacher education leaders 1p capacities: 
► Focus on Multidisciplinary ~ducation- NEP 2020 . . . . promotes a multtd1sciphnary approach, encouraging teach . . b. ers to develop expertise across various su ~ects. This necess't 

h
. . . h 

11 1 ates leaders 1p capacities t at a ow teachers to adapt to di' . . . verse teaching requirements and engage 1n cross-disciplinary collaboration. 

► Professional Development- The policy underscores the 
importance of continuous professional development for 
teachers. Leadership capacities are vital in this context as 
teachers must take the initiative to enhance their skills and 
knowledge and guide their peers. 

► Innovative Pedagogy- NEP 2020 encourages innovative 
and student-centric pedagogical approaches. Teachers with 
leadership capacities are better equipped to design and 
itnplement such approaches, fostering creativity and critical 
thinking in their students. 

► Autonomy and Decision- Making The policy promotes 
autonomy for educational institutions. This mean~ ~hat 
teachers may need leadership skills to participate in de~1s10n· 

. fl • g curriculum 1naking processes at the school level, 1n uencin 
design, assessment 1nethods, and n1ore. 



.. s in Teacher Education: In the Context oif NEP . capacztre 2020 -dershlP 
165 ~s on Quality Education- The NEP 

20 -
'? EntP g emphasis on delivering high-qualit 2

dO pl~ces stron d h. . . y e ucatton a hers with lea ers 1p capac1t1es can cont .b • Teac . d d • . rt u te to . t ining high stan ar s 1n teaching and lea . . matn a rn1ng, while entoring other educators. also m 
1V1entorship and Support- Leadership capacities are ► critical for teachers w~o take on mentorship roles. The 

1• y encourages experienced teachers to guide and po 1c . support their colleagues, thereby elevating the overall quality of 
education. 

► Holistic Development- NEP 2020 advocates for the holistic 
development of students. Teachers, with leadership capacities 
can play a pivotal role in fostering n~t only academic growth 
but also the social, emotional, and ethical development of 
their students. 

► Evaluation and Assessment Reforms- The policy seeks to 
reform evaluation and assessment methods. Teachers need 
leadership skills to adapt to these changes and ensure fair and effective assessment practices. 
NEP 2020 places a substantial emphasis on teacher education 

and leadership capacities. It recognises that teachers are at the core of educational transformation and that they must possess leadership qualities to effectively navigate the evolving landscape 0! education in India, ultimately ensuring the delivery of high­quality education and the holistic development of students. 
NPST Stages of the Teaching Career: The new educational policy underscores that teachers' career advancement should be contingent upon their teaching quality professional exper~ise, leadership acumen and teaching eff:ctiveness, with defined 

~andards at each st;ge. The National Professional Stand_ar?s fo~ eachers (NPST k cons1st1ng 0 t . ) document introduces a framewor . 1 our d1stin t 'fie profess1ona st c career stages accompanied by spec• andards t • 1 ' .. ai ored to each level. •• A.s • ) pirant - Teacher Education (Pre Service 
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❖ Beginner• Ornd1111f(.l Tenchcr ( Newly C)unflficdJ "'· ~ ... 

,1,,,,chcr rcoistrntion 1o enter the C,trccr ,,. c 
• C ' C, I ,,,c,., 

' "' '':.v. 
••• J>roficicnt• Con1pcfcncy Mupp1ng & Evnluot,' . ,c I 

• "'' ro p 
10 ('un:cr stngc 2 

1'>Cti1 

••• Export • Con1potcncy Mapping & Evaluation to 
• 

PU>ct11 t 
Cnrccr stngc 3 ,, 

••• Lend· cornpetcncy Mapping & Evaluation to pr 
• oce55 k 

Cnrccr stage 4 J 

(Sourcc-Nutionnl Profcssionul Standards for lcachers) 

The National Professional Standards for Teachers (NPS 

docume~t ser~es ~s a r~admap, ~fferi~g teachers guidance an~ 

clear traJectories 111 their professional Journey. It delineates th 

essential prerequisites for advancing in their teaching career e s. 
These educational institutions adhere to the teacher education 

curriculum, equipping learners with the necessary skills and 

competencies. 

Challenges and Considerations 

It's i1nportant to acknowledge that building leadership 

capacities in teacher education can be challenging. Faculty and 

staff may require training and support to implement these changes 

effectively. Moreover, the evaluation of leadership capacities 

can be subjective, making it difficult to measure their impact. 

Conclusion 

Leadership capacities in teacher education are critical for 

shaping the future of education. Effective leaders in education 

not only impact their students but also the broader educational 

community. The cultivation of leadership capacities among 

teacher educators and administrators is an investment in the 

quality of education and the success of future generations. By 

promoting a vision, adaptability, communication, innovati~ll, 

and reflective practice, we can enhance teacher educaJIOll 

and • ~.r, ry the 
, zn turn, trans1 orm educational systems. In summa ' 
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. capac1fleS 1 ext of NEp 2020 

,l;'shiP f leadership capacities in teach ii6?' 
nee o . er educaf 

·goifica d They play a pivotal role in im . ton cannot 
~ overstate ~tivating students, and shap· proving learning 
.,.. es J1l • tng the fi 

11tcoJ1l 'As teacher education programs co t· uture of 
o tion- • • h n tnue to 
e(lllca_ g Jeadership capacities s ould remain a top . e~olve, 
rosteflll , Prtonty. 
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0

4f~a 

~ ~ ff\-~ fcct cnBT «J © 11 tj I fu Q, I 

14Hf«cfi TilIT ctft' qg+.:111 3ftr flq~- fu~ cfiT ~ cfi" 

liH ff! cfi ~ fl Cl flll6IT cfTT q 6 tj 11 ~ am: tfl'.12-R m ~ cfi" 

~ mrrarcr m11 tjj rn tJ., 
fqifUf ;;jfl•i~cfirll- fua_-n l-!Hfflcfi ~ ~ ~ cfiT t1A$il~ 

afu ~ ~ fll-11-:if ~ -:ifl'l{C',cf>dl ~(1l'~ ll ~ cn"t ~ t , 

~illdl a:rrr ~- rna.-n ~ * i111fflcf) ~~an~ 

~ ~ ~$, cf>1 oilcf~4cfi·dl mfil -g fmW ~ WFT tR 

~ lWfi:!.~f;i- 1RR ~~~I 

-
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• -wfa,ra afu-~ ciJ.-11CHOI 1J;'li" wf'IIIB 3U"{ ~ 
man cllcilc:HCJT 1.:11~fflch ~ cfi1 ~ isFilffi t, 
~ V<fiR fu&TT "ll"llffi llHFM ~ cf>) <l~lclT <t-=I if~ 
~ frlcm ~cncft t, 
~ lll1ft1cn fql~ ~ ~ lfl'll4ll '11lct ➔ cf> cleq; 

3lJW- <Wff~ "cfiB ~ aj .'.:R~9l61< ch<11 ~. 

~~~ q)ft:lch ~mwur~-. ~~~ 
lf-1 ~ fl ch RI ,A cfi fcfcJ R 'ITT ii I fu Q. I 

fcigH- m !i!l 01P-llA ~ ~ ~ alRlR "chl" fq~cfil"~ 
1l m cF>1 ~ ~ fcr~ ct~ WU* 3lR J.111<'111 ~ ~ 
m~t, 
~- flcfiRl(l-F:f> -~. ficf>Rlci-lch sr~ch1a1 ~~am:~ 

"CR f-1lj5iOI o4f-a, "cfiT FF5fr ~ "CJ"{ ~ fill-ilf~cfi ~ ~ J.i,*td ~ t, 
~ aw~ 3T2.1Rf f;p.j5to1 ~ 91e?H ct~ ffic&id ~oqfffi"q;)3ltFit 
~an 31R cq-rcr,:rran "CJ"{ Rl1Sfa1 "9"R' -q= fl614a, P-1t1a1 ~ am r-m "fflFcr 
cf~ fll-lH-ldl cn1 W-T@" mca- ffl t 

fcf~H- ~~1ti< 3lR ~ ~ 7WTT~ ~ fctilHl. "CJ"{ f14·51u111A 
3ffi: 3rcA \lJl cH -q= 3mIT cf>T fi·=q I< ~ -q= ~ fi-te?tdl t 

~clgH- cfitf4111 Tf%1'TflTTtfcn"~cfil'~frer~~~ 
aw~~~~ qf<o11J.1 cf>l" mr ~ m ii,m(l, 

. -
~ l4Mf~cfi tcllAA ~ ~ 3-ilft.:0. cnr a~& F)i,fa<l_ 
!: . 
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~-tk1cti< uit 3TIWf: c:re- 3m:R ~ aj mm ~ ~ --~ r: 
, ~ <:ITT ~mun ii ~ -:>11~ 1-lH,flcfi 

, '3°'01'11-(-A: ~ i:rra , ~ . 3tR ~ cfft 11ifl9~1lTI cfil 1:f\lj a1 
~t3fu: cRTcrcfilcfil=f ~i1 ~ 

• ~ ~1011~1q: ~ Sl l0 llll14 UTR 3TR ~Hffl~ ~ cfil ~ cf>T-l 
-q~cfi«rr il 

r,, 3m:AT cn) HllfAa ~ "B 3f~ "cfi"% ~11<11t~ "ftjl~ q;1 ~ 
-i111f~cfi ~ cfil ~ ci:1--lllll ZlfT flcficil t 1 

f.,6cfi~ 

<WTT~ ll UlR aw f1llf'-iddl 4t;(tjcrui m-a- ~I~ cflR1 ~ <WT 
fsf;!rran q:il 3f'Rffil ~ aw fll41'"4 3fRlnJ o~ 3ll~1R-!-lcfi ~ ~ 
~ ~ ~ ~' ctdliH q "llT1T cfil ~ 3ifctfhti ~ filfchffi l ~ 
"cfi" ~ ll "<:[I 41--lfficfi fclcfiFlf ~ d9ill{ cfi" Q_cfi415i ~ cfi" ~ ll tjt 
I WttR1 fcl;-lfl~ flcfidl i~~ftrt~mAll~ f~<-lctl i ~ 
pqfu; ~ "frlrn ll ci:jc!_(vf lcf ~ ~ flcfi di ~ I 7WT fu~ ~ cxffifi 3lf~ 
i '111~11<1 6IB t, "llT1T man cfi" &TU -m,r-ffl"?l"T3TI cITT 3TIWfi 3l10.llkl-lcfi 
~ ~ ffi ci:1--lllll \lfT flcficil t1 <WT cf1T ttHfflcfi ~ 1R "5J'qlq 

P1i1-r.1a ~ ~ mm i . "llT1T cfi" 3f~ "B m lR cf>1 ~ ii ~tm: ~ 
'.ill moT %1 7WT cfi" &JU~ cfil1 ffl i 3TI\ lR ll ~cfil{lrl-lcfi ~lcHI~ 
~ mm i . f\lff1{4 ~ ~ m "cfil ~ ii ~tm 61"ffi i 1 ~flfaQ. t ~ f1llf'-ic1 3f'Rlffi ~ =q1fuq_ ~\lffl~ ~ ~ ~cfiRICi-tcfi l-lHffl cfi 

col ~ ddlll l \lfT ~I 
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